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. INTRODUCTION;

.

&
) 7!_ B}
, ® - CHAPTER I ’
STATEMENT OF PURPOSE, AND RESEARCH QUESTIONS

racial attitudes of elghty-

ThlS study examlnes the
grades three through sixy who live in
f black "and .half white.

three white chlldren,
"The purpq§e i

a community wnlch is approxlmately hal
re similar for both races.

to test hypotheses about the effect , .

Income and education a

-of the SLUd} is two;old.
2
t - -

of equal status interracial contact:énd to investigate
ption of thelr children's “adaptation to i

nter-~-

wh1te~

parental perce
;rac;alvliéing. Two populations were examined;
ree througn six ifr the public school
udfed.and ahitg

children in grades th
h was 81 percent black during theyear st
ame communlty and attend the same
e schools.

[~

*

__ whic

children who live in.the’ s

gradeé in a varlety of secular and rellglous prlvat

The publlc school systcm was over 96’ percent black at the
rlng the 1874-~75 school yéar, the year

—

?
-
.

elementary lével du

»

“wr
=

<§tudied.
The Schools and Ra01aL Inteﬂratlon -~
of public

The schools have been one 1mportant focus
~—to bring American blacks into the full and

&

I
, ; |

” policy intended

~ -

L4




equal ﬂartlclpatlon which our constitutional system

- N »

guarantees every oltlzen, The Senate Select Commltxee on

f

Equal Educational Opportunity statednlts(9031tlonhln 19709'

."ror more than a cénturyg the goal of this Nafionrhas been

LY

a.Just aud open soc1ety - 1in whlch citizens. a53001ate freely

as they w1sha in whlch race and rellglon are no handicap, &

~ -

above all, a soc1ety in whlch each child is born w1th a*real

and equal chance for a productlve and useful life. Achieve-

-
» L] - -

ment of that goal canriot be grounded upon a system of bublib} .

education whicﬂ~perpeiuates, for.all-timegl the results of

past dlscrlmlnatlon."1 In the same year, Pre51dent Nison

“articulated the off1c1a1 Amerlcan p051tlon in favor of

- * .

racial m1x1ng 1n the schools, "We all know that desegregatlon
is vital to quallty educatlon, not only from the standpownt
of ralslng the achlevement level of the dlsadvantaged but -4

also. from the standpolnt of helplpg all chlldren achieve a
¥
broadbased human understandlng thatslncrea51ng1y in essential
”~ * .

in today's wor}d."2

-

g
N -

o “

1y, s. Senate? Toward Equal Eduoutlonal Opportunlty
‘(New York: AMS Press, Inc., 197“), p. 187.

¢

4 s 2Speech by Rlchard Nixon on May 21, 1970 quoted in
l'bld.’ p. 1900




) "The publlc schools of Amerlca are’ currently berdg
- called upon to accompllsh perhaps the greatest social m1ss1on -

ke -

i . i
ol in the natlon s h1story, full 1ntegratlen of mlnorvty groups

1nto the soclety Unquestlonably, schools ‘have borne the

- N
. %
¥

-brunt of carryxng out the 1ntegt of ‘the const1tutmon conh-
D cerning equallty of opportunlty and reallzatlon of human
potentlal. ,In thls effort it has been confronted by the

B 1ntert1a of some soc1al 4nst1tutlons such as the church and

the hostlllty and opp031tlon of others’ such as the famlly “3 -

Because of segregated resldentlal patterns, the desee

z

T R grevatlon of publlc schools has been partly attempted by

busing as mandated by the courts. The furor over. buslng,
3

] ‘1nclud1ng advocacy by some of a constltutlonal amendment to

K _lprohlblt busing for raclal reasons’ and the d1sturbances over
‘ -
- busing in Lou1sv1lle, Kentucky and Boston, Massachusetts on

.

«_.'_

the - openlng of the 1975 76 school year,“ demonstrate that

desegregation by thlsimeans is d1ff1cult. Mopeover; many~
’i ‘ « 4

large cities are becom1ng 1ncreas1ngly black "and have majorlty

-

. I,_n

'
i

: bBlack séhool systems. .

L ]

u
¥

[ . - . - .
H N - »
.

- 3Thomas H. Buxton, Keith W. Prxchard Charles M Blngham,

.. Charles E. Jackson and Loutricia Talps; "Black and White _  °
i . - Teachers and Desegregation," Integrated Educatlon 12 =

. ‘ (January-Aprll 1974), p. 19. P ’ . .

14
YtThe Busing Dilemma," Tlme-Maga21ne, September 22, 1975,

5 N

upp.?ls.“ . ,

»
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o




»

“

T~ At ébe beglnnlng of the . 1095 school year, the Dlstrlct

3y
.

u.of Colum a<school system was n1nety~51x percent black at the

- s 4
elementary school level, grades one through s1x.5 Detr01t

v

schools 1n all grade§”are 75 l percent black in 1975 ;8 those

.

of Memph;?/70a percent black.7 As long ago as 1972, the K

,publlc e/ mentary School population of Chlcago was 56 percent .

(3 4

black, of Gary 64 percent, of Shreveport.96 percent, of St.

/
. ; .
LOULS 63 percent of Atlanta 84. percent.7A f *

*

" o * s, 8
.»0 '

’ If we hold to interracial education as a\goaI, then:in

many placesqfhe alternatives. are busing across political

}- L 4 £ -

boundarles and/or 1ncreased re51dent1al intégration. After

7’ -
=

examlnlng what is known about “the 1mpact-of interrdc ial ‘

.
-

. schoollng on- chlldren, Nancy St John suggests, "perhaps it

K

< -

R

-y

i
|
-
L

is t me. to recons1der-the poss1b111¥y of res1dent1al deseg-

©

regat;on 1n our metropolltan areas. In the 1960's«a V1gorous

I

fair hous1ng deement gaJned momentum, andclegislatlon against

dlfcrlmlnatlon was enacted in many states and c1t1es. JIf that

v v - . . T

‘ oy L @ , M -3 *
- 7
éPersonal communlcatlon, D. C. ‘Board ‘of Education, °
Division of Research. . % K -
6Detro:Lt‘v(Mlch,lgan) News, October 28, 1975 M . )

. 7'Bhe Commerclal Appeal (Memphls, Tennessee), November 10»
1875, . ) .

- .

7AJames Coleman, Sara Ds KelIy, John A. Moores, Trends qn
School Segregatlon, 1968~ 73, (D. C.y4 Urban Institute, 19755u2

e € F 4 - ‘<
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. movement'were revitallzed, ﬁﬁ‘legislative‘lbdpholes were
b vy .

A
~ ¢ ,.;.Q‘

) o
; v tlghtened andxthefdlscrlmlnatory practlces of real estate
e T ‘
. and\banklng flrms were e11m1nated, 1t might be posgihle P

v

® -
. schools whlch ‘arise therefrom seem a s1mp

ten

1

with the schodls-the responsrblllﬂy of

K

desegregatlng our soclety "8 Busmné,across polltlcal boun-
. - . v * - ‘,-

dar1es involves the dlfflcultles of cooperatlon between

for‘housinggto.shar'

’ -

.
EE

. » o <] * (3 .*
several pOIlth&l»jUPhSdlctlona as well-as’ very long dlstances

;\ - v

to be traveled !n some of our, larger c1+1es.' Re31dent1al

P

1ntegratlon, ;f 1t lS Jttalnable, and the naturally 1ntegrated

- . [

O R \

ler solutldn; , -
. Tt e oA .
Y. *The courts have recognlzed ‘the close assoc1atlon

c. ’- .
. z . -
. I

between segregated housing and segregated schoolso In' ‘

LIS

¥

d1scu531ng his devision on Hart VS, Communlty School Board
| B ) ,/'
of Brooklyn, Judge Jack B. Welnsteln sa1d, "Hous;ng and LA

4 “

school patterns feed on cach ‘6ther. - The segregated schools
dlscourage m1ddle class whites from mov1ng 1nto/the area and .
- the segregated hods1ng patterns lead to segregated schdols.'
He en301ned the,publlc hou51ng authorlty t take steps to )

: N

-

-~

desegregate hous1ng in the Mark Twaln sch ol dlstrlet. ’
{ . . N

- ~
. - - N
? . . .

-

8Nancy St John, Sthool, Desegreg tion: Outcomes. for
Children, (New York John WIley 3 Sang, 1975), p. 120
..; .
8Jack*B. Weinstein, "The Mark waln School Declslon,
Integrated Educatlon 12 (January -Apral 1974), p. MS.
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Amerlcans may be ready for W1de spread re51dcnt1a1

"The att1tud1na1

’ integratlon. Hermalln and Farley found that,

“e. “peceptivity and econemic, potentnal exlat for eﬁten31ve nelgh-

‘horhdod reridential ihtegra**on, and these -&dn achleve the
dual ‘goals of integrated schc. s and nelghborhood schools w10
~ .— It has been assumed that children Penefit from rac1a11y

o o { 4 2
_mixed’education. Black chlldren'are assumed to be "better able

) to compete*imiémerlcan §o ety, white chlldren to become less

mprejuazbeq, more accepting of blag

s than Amerlcans have'been

It is not clear whether or?not these things

L t

S in- the past.

R

re., One

. "

actually happen or what the assoc1ated tosts a

A
. ’ dlfflculty has been %he confu51on of soc1a1 class issues with
- :~ race., A'Sltuatlog,;n‘whlch soc1a1 class is 51m1%a£ for ‘both
T — . 5! :
2 races permits better focus on racial issues without the . .
L ] . -
?__ e confu51on of social class 1ssues. ’ ‘e , ’
R f",‘ . - Prevalance of thé Issue ¢ ' »
, T ;/a The communlty orgaanatlon in the community studied is ‘ L
. ) - ) , - .
4+ . .. _one “of seventy ﬁgur organlzatlbns with a pro;iptegratioq _ \*: Ve
c : focus whlch have united togetherhas National’ Nelghborsll-éo . o

”

prémQte 1nterrac1a1 11v1ng. National Neighbors members were

"l -
*a

¢ B P
- . a A .

-

-
"

\ SEEI oo ]OAlbert I..Hermalin and Reynolds Farley, "The Potential

- . for Residential Integration- in.Gities’ and Suburbs," American .Y
ﬂ Socloloylcal Review 38- (October 1873), p. 595. ‘ .

'l ‘ B 11Natlona1 Nelghbors, %7;Maplewoqg Mall, Philadelphia, y?;. .

i, PA 19LHY .
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, . -- —polled by letter in an attempt to determine the;extent to
= ) -
whlch/yhlte chlldren of primary age attend predomlnantly
e - v Y (" & -
. i black ‘schools. . See letter in appendlg. -.Fourteen

organlzatlons responded, ten of whlch report one or more

f.
P 2y schools 1n wh1ch there are a m1nor1ty of white- chlldren.

'

> The schools are an 1mportant issue in the Natlonal Nelghborsﬁ

- ¢ . -y

. communlties‘* In a report to the National Neighbors Board,

o E Oralee Beach spoke to. the 1ssue of improving local school .

- . an eapeclally compllcated undertaklng that encompasses the-

percelved quallty of them, fnght‘from them, "and extremely

diverse assumptions, ideas .and feellngs~about them. She )

-

901nted out that school populatlon seldom if ever'reflects

PR

the 1nterrac1al character of our communltles, which 4s a .

g .
P >

strong 1nd1cator that we must examine ourselves asiwe “seek

E ) .resolution of our publlc school dllemma nl2 . -

= -
4

o This communlty is upusual because the s1m11ar hlgh

5 , Y o o ;

socioecbnomicvstatus of blacks and whites is accompanled by

. +

t. whlte minority status in “the public school. Nancy .St. .John d
- - mixe

wrltes that it is fmportant to look at %hildren in raclally/

v schools where the chlldren are of the same SOClal class 50

« LR «

. M » T, . = = . .
- o, P 4 v . -~
- .
B . M ’ .

[ N s..

. . ) y .
3 . 12Neaghbors 5 (Summer 1975), p. 2. - o e .
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that racial variables are not confused with those of social

" clasf. But, nIf the school is mlddle class, it will rarely
be mostly. black. “13 Accordlng to Rose Helper in her review

of the;literature, mos*,integr ated~ne1ghborhoods have few

-

blacksgh*

-

. ) ) —
Communities dike this one may become ingreasinglyr . .

* »

commen. The- 1ncreas1ng blackness of many large éities- implies

“  that many white chlldren w1ll be mlnorlty chlldren in thelr

-

schools, at least while their- communltles are rac1ally - a
= -

changing. As mentloned above, many school systems-are
already majority black at the elementary level. Thus, white
.children are already‘a minOrity in some’ schools and school
" systems and the numbef_éf such ehildren‘is libely"to increase.
In the past, eommunities often changed from completely
whlte to ctompletely black within a year or sb. _This commu-
,nlty has been rac1ally mixed for about 15 years and seems

likely to contlnue to remain so. The ‘existence, of National

Neighbors testlfles to the recent desire and w1111ngne5s of

" —{

‘blacks and whltes in suff1c1ent numbers for at least some

small success,ln keeping their communities- multiracial. If '

‘publlc policy- should change to encourage interracial Tesi-

" " dentdial living. patterns, it is reasonable to assume: that there

”

C e -
~ - .

+ . . 4 v ° » .
. o

e - 1354, gohn, p. 12. - ,
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will be more situations in which white children live in

-

communities with a substantial black population or in which

white children are in the minority in their public schools.

£

Public policy itself could have that effect as it iS—pnfair
thplac% the  burden of ihtegration on pioneer blacks. Any

public ‘policy to promote iqferraciai communities would surely

.
3

iﬁcludq white peoplé hoviné into largely black communities.

-

Research Questiorms

%

The research questions are formulated for a’ situation

in wiich blacks and whites are similar for social class}

L)

they are prosperous- and well educated. Does interracial

’ ’ living affect racial attitude in the anticipated positive
Sl %

direction? ‘How are the racial attifudes of white children

affected by minority-statﬁs in a school situation? Are age
and sex significant factors in the formation of racial
attitudes? Tor children in the same interracial community

are racial attitudes affected by attendance-at a

4 o -
predominantly Llack public school as"céﬁﬁared to- a predomi-
-7 / ’
nantly white private school? How do white parents perceive

hd -

their children's experiences in interracial living? ’ These

are some of the questions this~“study will try to answer'for,

-
2

one community.

-

I

-
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s - 4 Relevance to Social ¥Work

P ~ »

-

The implications” of this study are important to social

* -

work bofhvon thegpublic policy and practice levals. ‘Racial . -

prejudice resnlts in disorder and.socialyunrest and is a
negatlon of the American 1deal of 3udg1ng each man on his

merits. More p051t1ve racial attltudes and the willingness

of Americans to freely choose to assoﬂlate across racial

-

lines is a soc1a1 ‘good.

By* understanding what is actually hapnenlng -to chi

z

interraeial situations, social work practitioners,

partlcularly in the schools and as communlty organ

. would be better able to maximize the

.

1iving while m1n;m1z1ng fhe costs to both-blacks and whites.

Such a coést~benefit analysis is, complex. "School

a

; ’ £
=desegregatnon is-a many sided phenomenon whose eff

>

*

51mu1taneously beneficial to- children in some resp

b

Yet,.fcr every good there is a cost.

ld“en in

E

P

izers,

a

benef1t° of 1nterrac1a1

ects may be

ects and

>

n other respects."lu The subjectlve perceptions

detrlmental i

of parents about ‘their cﬂ}ldren‘s adaptations to 1ntern“%1a1

-

11v1ng are crucial for devising programs

work out percelved difficulties so that

which help'parents

theyydo not~-flee to

one race communities. . .

-
]

luStr John, 'p. xi.

#
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. of all the soc1al sciences to

” -
11 .
AN N I3
R >
E

Social work is an eclectlc-field.uhich uses the'insights

)promote adaptlve change. 'Where

-we do not have suff1c1ent 1nformatlon, it is° sometlmes .

‘!

approprlate to do the research ourselves even though it is

Real‘or percelved costs .

-

associated w1th resldentlal 1ntegratlon must be recognized -

beyond the narrow- ‘focus of practlce.

and dealt with or the success of the effort Wlll be compromlsed.

<

Help*ng chlldren cope wWith the stresses of interracial

living so that they may have its beneflts is a challenge to

our ability to help chlldren learn to cope with stress’ pro-
- "

ductlvely.

The challenge is to keep the right to be’dlfferent

while respeoting differencesu

Or this sub1ect Erik Erlkson

~

JFor even within a wider 1dent1ty,”man meets man always

P

and woman,

says,
“in categorles (be they’ adult and child, man
employer and Fmployee” leader and Iollower, majorlty and
minority) andé!human' interrelations can truly be’ only the
expression of diu%éZﬁ*function and the concrete overoomipg
of the specific’éﬁbi%alencg inherent in th@m:

I came to reformurate the Golden Rule as one fhat conmanas

-~ s L

+o act 1n such a way that the 1dentlt1es of both
d Ills

us always

the actor and e one acted upon are enhance

-

Youth‘andMCrisis,f(New .
1568), p. 316,

A2

”T5§;lk H. Erikson, Identlty
York, W. W. Norton and Co., Inc.,

1 ye ‘

* SR

that is why .

=
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The Setting

= 3 . -
*

- The school dlstrlct studled comprises. one census tract

1n Washlngton, D. C. and that census tract is here referred

-

to as the communlty.“ The houses in the community dre Jarge,

lined streets. They range

substant1a1 structures on tree

from"oomfortgble frame to elaborate mansion-like houses. '

More than half of the homes were built before 1939, are

The‘median value of.houses

)

The sale pricé of houses’

attractﬁve and well ma1nta1ned.;

-

in the area, in 1970 was $u1 300.

.suhstantially since then.. There

has apparently 1ncreased

-

are ‘a few apartment bulldlngs located at the eastern

& €

boundary -of the communlty which 1s.a commerc1a1 street but

‘the overwheimlng majorlty‘of homes, exghty—elght percent,

are single family dwell;ngs*owned by -the occupants. -The

medlan number of rooms . in the houses is 7.4. The median

number of people in ‘owner occupled homes is 3 1,_ f renters
2.1.18 . Lo ! | g

*

There are two main sections of the communlty, one east

-one to the west. The houses. in

- . -

of a main thoroughfare and

-

16y, s. Department of ‘Commerce Bureau of the Census,
Census for 1970, Block Statistics. , ez )

-

’
oo

~

13
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’ the eastern section had in 1970 a mean value of $36,280 and

F

fifty-two percent of the population'was black, while those -

-

1n the western section had a mean value of $51, 893 and .forty-

"two percent of the population was Qlac&.17 <7

-

' The community began to change, racially around 1960 with

- some attendent‘hgé;e flight. Twc factors were probably mmost

L4

important in cont¥nuing to attract white families to the’

community; one, that well contructed, attractive housing was
available at prices below costs elsewhere in the city or

close-in suburb$§,. and’ two, the efforts of a commhnlty

organlzatlon encompassing an area larger than the commuhity

El

whlch had a v1gnrous pro-lntegratlon focus in the early

years,of rac1a1 change. The community organization fought

R block busting and racial steering, advertised itself -

nationally, and maintained a freelhousing service to help

families interested in 1iving in an integrated community-

-

find housing in the area.
Today, white families buy from blacks and black

families buy: from whites. This,situation meets the test for

an fntegratedicommunitya one in which whites and blacks are.

[
. -

-

17Comput‘ed from Census of 1970, Block Statisties

7’

-
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' coﬁld find no statistics for-public vs. private-school

™

14 *
currently nov1ng into houses of comparable *:alue.l-;8 dpdated\

statistics on the,racial composition o; the community are

not available, but thls researcher's impressibn is that it

"

has remained about the same. The public scheol, however, o

has become more black as shown in Table 10. *This researcher”

-

.

dttend.nce by race. Hdwever, in 1970, seventy-two percent

4

- of the children, kindergarten through high school attended

public schools; at the elementary level, seventy-nine percent
%
were in public school.

ThEre wore only seventeen people identified as Spanish

surnamed or Spanish speaklng in the community during 1970.

. There ar€ few of other races: .SO that the non—black population’

is essentially white. THe community is prosperous“ Median.,
family income in 1969 for all races was $21;1238,~ w1th ‘mean

of $24, usg. Black median iricome was $20, 788, difference of

._less than two percent. Median years of education for blacks

over twenty—five was 15. 9,‘for the entire community 14.6.

»
l .

Eighty~-three point five percent.of the black populat*on over

.o

18Rose Helper "White People s Reactions‘to Having ‘ -
Black People as Nelghbors.; Current Patterns," Eric #ED .
082 077, 1973, p., 43. . . L

1ﬂ. ’ ’ - . N - - - F
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twenty-five finished high school vs. eight-one peint eight N
- - - . B L ‘- 'kw:_‘;-'
percent of the entire community. Other parameters show a.. = - %

The median value of homes -owned by ‘
. Sy

similar d1str1but10n.
blacks was $43,200 compared to $41, UOO for the total popula-

tlon. For a comparlson of the occupational’ d1str1but10n of

the black and non-black population, see Table 12 in the

»

appendix. Note that a larger percentage of blacks than
”Cramer s V for the ass001at10n of

.
-

others are professional.

race and occupation is .149. '

v

from white to dark brown. There are a number of racially
mlxed marriages and. whlte famllles _who have adopted black :

and/or oriental.chlldrenu - .

-
>

-
>

‘The School

i

, In October 1974, the school system had 62 988 students
The é¢lenentary school populatlon

/.
fn‘grades one through SiX.
See Table 10 in

was at most just over:three percent white.

the appendlx. o ' . .

i . LB o
f h The elementary school in the community is lécated
prox1mately 1n the middle of the communlty SO that, although

-
| ap
the area 1t\draws from is large, all children are w1th1n

A -

Nk
The school 1ncludes grades prekxndergarten‘

*walklng dlstance
fp through six. Many nelghborhpqd famllles who later send thelr
~ w )

5" . . - . ",_\ c

: . { L 3 )
The self 1dentified black population ranges in.color g

.
AR FU
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‘¢hildren to priGate school‘use the prekindergarten and

kindergarten. Because these grades are not representatlve

= -~ »

of the school population in general’ only grades ‘one through -
.‘ - hd - . ’
six are” included in the dlSCUS810n of the school. - :

As of’October 197h there were 407 children in grades

s one through six in the school, 321 black flve Spanlsh -
3 - {

surnamed, two Asians -and seventy-nlne children classified’

» » ‘ -

as other which includes whites. The cae, through six faculty .

consisted of fonrteen classroom teachers of whom nine were

7

black, five white., There were a number of special services

.
-

““teachers. They included a counselor,,a'speecﬁ\theraﬁist,

a phys1cal educatlon teacher, a school based special services

teacher, math‘and sciende 'specialists, a French teacher and

a librarian. ”Mostiwere black. The principal is black. , ,
- Black culture and hlstory are emphas1zed in- the. school. -
All children part1c1pate in programs for Black History Week

and Martin® Luther King, Jr.'s birthday. The birthdays of
Malcon X and Martln Luther King.iJr. are’sch601 h?lidays

and the b1rthdays of other black notables are commemoratlve

”
~

>

daY§z . ’ * i 3
-, . . -' £ N

— Summary " / .

This study,concerns the racial attltudes of elghty-three

k]

chlldren whe have completed grades three through six in a

*

e

rac1élly mixed communlty and the @ffect on those attitudes

. S

-
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i

of attendence at a predomlnantly black public school -as

. .l .

compared to predomlnantly white prlvate :schools; ~Parental

. .
- ' ~.

perceptions 6f the chlldren s adaptatlons to a rac1a11y
mxxed communlty Are aJso studied. The communxty in questiqn

~

1s azyrosperous one of -single famlly homes in whlch the

=

s soc1oeconom1c class.of blacks and whltes is”'similar. _The

public school system is almost completely black; the

¢ B

,ﬁéighborhood elementary school is eighty7oﬁe~perqgnt hléék, -

grades one through 51x.; Although this situation is unusual

-

today, it 1is likely to be repeated 1n other large c1t1es in

-

the near future. -~




»

“CHAPTER II

THE LITERATURE

»
~
Iy %

Meyer Welnberg, author of several rev1ews of the

llterature on desegregatlon sa1d 1n 1975, "Desegregatlon

research is a new unlque area of scholarly 1nqu1ry in that .
i s .

1t has no llterature. There are many ., individual studles,

-

but no real body of principaz findings of whlch the great

-
4

mass - of researchers are even aware .. . "l And further,
P N

"Very few studies affnrd 1ns1ght into the bahav1or of whlte

.

students under desegregatlon "2 ThlS ‘appears to be the

<z

*i*~actual state of the literature on- the racial attltudes of'

white grammar school children who are in contact with blacks

according to this investigation's search. There was almost

~

@ -

o lMeyer Welnberg, A Critique of Coleman," Integrated
Education 13; (September-October 3975)-4 po U2, * I

-

d 2Meyer Welnberg, Desegregatlon Research: An Appraisal, -
(Bloomlngton, Indlana, Phi Delta Kappa, May 1870), p. 228.

4
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nothirg’that I fbundhon white éhildren in’schooisvwhere-théyhf'

T Y se” WMo aa

are in the minority. Because 5f this the1reSearcher‘will try

v . s

to bring together theories fr%m various of the social, sc1en¢es

- - - .

and studies of children. in 1nterrac1al settings to put. to-

gether a framework of 1deas WFlCh might help expliin the ddta -

and validate the 1nstruments used. - ’ o

-
©

“The purpose of this gtudy is twofold to'test hypotheseS‘
P 3

about the effect of. equal ‘status 1nterrac1a1 contact on_ the

.-

attitudes of white children toward blacks and to 1nvest1gate .

¥

'parental perceptions of ‘the adaptation of their ch11dren to

interracial llVlng. The adaptation of white children to

-interracial liviné has been studied little and it is hoped
that the‘interwiews with‘parents-wililsuggest variables for
fprther investiéationc v?_i .,“ “-;_ )

4 ;fhe literature review is divided into two parts. The -
first deals with ‘the. racial aégitudes of white children and

- the hypotheses for this study derived from theory and research.,

The second part discusses “those variables not previously co--

‘Nered which seem t& contribute substantially to the formation

+ ¥, 4 b

//of racial attitude and adaptation to. 1nterrac1al living. The

.

.second section forms the basrs for the questionnaire used

with parents of children studies. To follow the dlSCU8510n, “

<

it.is necessary to define basic terms, for example what is

-

[




t/'
.

i = L3
- - ' . - .
4 -

* %

meant by .attitude, what constitutes a non-segregated setting - :°
\
and. to. xﬁiore whether exposure to domlnant Amerlcan antl-

s . - .

N black att1tudes is necessarily un1versal in thls country. o

-

Attitude is generally'concelved of as.hav1ng three parts:’

- A . [

the cagnltlve (bellefs), .the affectlve (feellngs)f and the s ..

o

»

- behav;osa; (actlons) or conative (mlnd set predlspoalng to. r |
i
”'aét}on). Fox example, Erlich says, "An attitude is ah inter- ° ot

related set of prop051tlons about an object or class of . T I

. } -

,objects whlch are, organlzed around cogn;tlve, pehav1oral, and LT e

affectlve dlmghSlone."Q Some prefer a narrower:; definition.

Attitude’y no matter how defined, is only oneudetermiEQut of
- 4 . . . . 2 . 2
In this”scheme, beliefs and/behaviorad intentions, . \

t

&

~®

P 'action."u
- N

t all agree that ‘the’ affective, .cognitive - T
" . q T

"are separate.
\and'behav1ora1
* F-3 )

spects of favorable or uufavorable-response )

s : o

re closely intertwinéd _In Chapter IIT there

+ .-

R
H
v

‘ . *to an object‘
- > w1ll be a ‘discussion of the intruménts used to measure theSe
. e Y . .
. . . 3 : -
aaspects of attitude. . ’ . .
. - s B . Lt

3"oward J. Ehrlich, The Soc1al Psycholopy of Prejudlce,
(New York, John Wiley“§ Sons, 1973),ep. T ) o

s

. .
w4 &

"%John C. Brrgham and Theodore A Welssbach,,editors, :
‘Racial Attltudes ln America, (New York, Harper and Row, X972¥; .-, 3
po lgo ‘/,‘~




-

-

e ”1'2The 11terature on racial m1x1ng in the schools is
B .

careful to dlstlngulshqgetween segregated, 1ntegrated and

.

b

'l -

. desegregated, sometlmes called unsegregated.a Segregated .
- ) ) .
I . refers te grouplngs of one race. Desegregated or
o unsegregated grouplngs include se"eral races who are -in . .
B ¢ -
» l.‘

"*, physital prox1m1ty“ Integrated grouplngs -are those in which =

&

several races are phy51cally together in an atmosphere of

-

mufual/respect and acceptance. The community which is the .

opic of this paper is probably “integrated", but I will refer

//;; .. to ‘it .as, iriterracial. "
’ ‘- ‘Much of the literature on prejudice and interracial

_'attitudes attempts to correlate personality type, as it

T . deve¥0ps out of specific child réaring patterng,’with

- prejudiced attitudes, ideas, feelidgé'and belaviors. Such
material is outside the écope of this paper.

. s .o~

Anti-black prejudice as a'gene:al attitude innxhe

United States has been well documented, although there is

5

s ‘8
. evidence that such prejudice is lessenlng. “Amerlcan

- ¥ . s R
-
*

- 3

~

5Hazel Erlsklne, "The P6lls®: Interracial Soc1a11z1ng
Publlc Opinion Quarterlz»37, (bprlng 1973). 4
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children regardless of race or region can hardly escape

o exposure to the values 1mp11c1t in pervasive pract1ces"5 .

“ for example, racial segregation, and other effects of racism,

according to HMary Ellen Goodman. For the country as aAwhole,
N \fe_***‘*‘ -
“this statement is probably st111 as true as when Goodman S
j » &
wrote it 1n the tlme of the de jure segregatlon. Howeyer,

’

matters may well be dlfferent for white children twelve years

oy <

old or 1ess who have spent most or all of thelr lives in &

\3 -

_prosperous inferracial commun}ty_ln a city which is more -than
. 70 percent black and which. is administered by, and employs, o -
-NUMETrous , highﬁy.visible black people. If, in addition.,

they attend a scliool which is 81 percent black in an almost
© 2

-
- - 4 -

. totallj black schdol system.stressipg black history -and ’.
culture;. their Enowledge of current anti-black feeling;may .-
‘ ngHQuitellimited{ T%e exposure of white.public school '
chlidren in, the community to antl—black attltudes may- be
. 11m1ted even as compared to children in the same communlty
who attend predominantly*wﬁite-schools»cutside of the

> . - a’ -
community. _ ) i

- ' -

”

6Mary Ellen Goodman, Race Awareness in Young Children, -« -
(New York, Collier Books, 136", revised), p. 257. - !
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Contact vs. Equal Status Contact

€

-

" As long ago as 1929, Bruno Lasker wrote-that "Lack of

, ) contact in itself may wore fully impress upon the chlld the - .

" race’ att1tudes of his elders than any positive saylng or

d01ng on their part. n7 It is widely assumed in the 11terature

" that contact in the classroom by 1tself is sufflclent to

1mprove raclal attltudes, partlcularly those of whites toward

L]

’
-

blacks. John rann in 1959 used soclometrlc choices for his

study of attitude change of white college studerits after

L 4

thelr first experlence in 1nterrac131 classrooms. - He said,

-

"These findings tend to support the overall hypoﬂumls that

1nterrac1al group contact reduces raclal preaudlce n8 ) ;
- Thomas Pettlgrew testified before the U. .S. Senate Committee
on Equallty of Educatlonal Opportunlty that’ "Adults- who
‘ experienced as children integrated schoollngtdlffer from ';
comparable whites in their greqter*qllllngness to reside in

x

an interracial neighborhood, to ‘have their children attend =

s

-~

.- Y . .

7Bruno Lasker,  Race Attitudes in Children, (New York,
Greenwood Press, 1968, copyrighted 1823), p. 115. '

oo 9 8John Mann, "The Relationship Between Cognltlve, ,
Affective, and Behavioral Aspects of Racial Prejudice,
. Journal of Social Psychology 49, (May 1858),p. 151.

L S P b 1.
L : .
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. interracial schools-and to have black f?iende. ’Fo;_both‘ 7
black and white adults, then, integrated education did iﬁ

C, : fact prepare its product for interracial living as :adults."9
__— The foﬁmer Commissioner of Edﬁhatién;offMaséacﬁusetts,

Dr. Meii Sqliivanxtestified that "The payoff}inischobl
integration is in early childheod‘and primary schools . ;110

‘1.

. It is assumed that.childrep will accept each other, if there
’is no’adth“interference.’ "Children ef different races tend
to play and learn together very easily if adults do not put
_them off with. thEI” own fears and superstltlons. The school

' r . . is therefore, of great 1mportance as .the obv1ous,1nstrument

for achieving integration."ll . ’ -

>

Su. s. Senate, p. 229, .
10ipid, p. 23S.

llgip Edwarq Boyle, British Minister of Bducatlon, -
Hansard, Ncvembery 27, 1963, columns 437-Luil, as cited in
Meyer Welnberg, Integrated Education, (Beverly Hills,
California, The Glencoe Press, 1968), p. 336."

| -

~
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e ) ' o Studies have been done in racially mixed schools with

»

varying results. Darchan Séghdevaffound that personal
contactg,ippréved the racial attitudés of 7th and 8th graders

in ‘racially mixéd schools .42, Mary Ann Lachat determined that’

-
- > - -

positive attitude;associated with intérracia& schooling

depended on ‘téachers, community and equal status contact .13

. ”

Sandra Koslin, et al. found that racially baiandéd classes

produced the mosﬁ.pésitive racial attitudes as cdmpaﬁéd to

segregated and raciglly unbalanced classrobws.lu Robert

Qﬂpentler and Constance Elkins found in one case that anti-’
4 black findings were most prominent in a naturally unsegregated .
setting and least prominent in a segregafed.white school of

high socioeconomic c¢lass. These findings were accounted for ..

L

i - 12hapshan Sachdeva, "A Measurement of Changes in
y Interracial Student Attitudes in Desegregated Schools,"
; ‘ Journal of Educational Research 66, (May-June 1873).

) 13Maf:y Ann Lachat, "A Description and Comparison of the
Attitudes of White High School Seniors Toward Black Americans
in Three Suburban High Schools: An All thite, a Desegregated,
and an Integrated High School," (Doctoral Dissertation, )
Teachers College, Columbia University, -1872)..

‘ l4sandra Kostin, Bertram Koslin, Richard Pargament, N
Harvey Waxman, 'Classroom Racial Balance and Students Inter- :
- “ pacial Attitudes," Sociology of Education #5 (Fall 1972).

© %

(9 ]
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‘range of characteristics and traits."

#
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-

-
»

by;the'obsgfbation that the naturally unsegregated school
was in an area of racial transifionlsAin whicﬁ the fleeing
whites may have had heightgned anti-black feelihgsn"Low

prejudice is often associateé in the literature with high

social class. boré&hy Singer, in his study of the effect

on attitude of*racially’mixed schooling of fifth graders

- found that racial aftitudes were,geherally.affected in a

positive dfrection_andzthat,‘"Rdther than judging ‘in a

v

]
.-

R ¢
global way, using stereotypes and negative. images, the child
. %

in contact with members of a different racial! group is able

to differentiate among members of the group and sge a whole

ul

b

In general, the scant literature on: the effect on
attitude -of interracial contact i% contradictory. “Positive,

negative and mixed findings have been reported for all ‘age
< . - ] .
.evels, but.positive findings are somewhat” more frequently

reported—for younger white children and for oldér bla}cks."17

& y -
¢ a5

‘e

15gpobert A. Dentler and Constance Elkins, "Intergroup
Attitudés, Academic Performance and Racial’ Composition,"” in
Robert A. Dentler, Bernard Mackler, HMary Ellen Warshauer, The
Urban R's (New York, Frederick A. Praeger, :21967). -

1GDprothy §ingé}, "Intérracial Attitudes of Negro and |
White 5th Grade Children in Segregated and Unsegregated Schools
(Doctoral Dissertation, Teachers College, Columbia University,

1966), p. 110,
17st, John,”p. 77. - , .-

4
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- whites and;subordinéie ¥lacks in the American South of the

" for positve interracial attitudes.

"Equal status contact and the cooperative relations among

_different .ethnic ggoup~m§@bqré‘ére necessary but by no means

-

27

A - .
P - . -

"Findings are contradictgry regardless of whether desegre-

gation was 'natural', mandftory or voluntapy."ls- On a . .

common sense level, the close association of superordinate ;
<

recent .past -dempnstrates that contact itself is not sufficient

More than contact is needed to improve racial attitudes
- . » i - : ; f
and contact itself may have a positive or negative effect.

= *

sufficient conditions for the development of'moﬁe.favqpable
ethnic attitudes."l® What are sufficient conditions for the .
development of favorable ethnic,attitﬁdes? Yehuda Amir -

suggests, "Some of the favorable conditions which tend to

reduce prejudice are (a) when there is equal status contact

between memburs of the variousfethniclgboups; (b) when the - ’
_ e :
contact is between members of -a majority group and higher .

*

e
3

18

) 4
Ibid, p. 76.

19Harold Proshansky, "The Development of Intergroup
Attitudes," in Lois Wladis Hoffman and Martin L. Hoffman,
editors, Review of Child Development Research, (New York,
Russell Sage Fourdation, 1966), p. 353.-

4
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status members of a mlndrity group, (c) when an 'authority'

and/or the social cllmate are in favor of and promote the'

- «

intergroup contact, ( ) when the/contact is of an intimate

' rather ‘than a casua’ nature, {e) when the ethnic intergroup .

-

contact -is pleasant and rewardlng, (£f) when members of both

\”

groups- in the partlcular contact situation 1nteract in func-

tlonally 1mportan% act1v1t1es or develop common goals o:

_superordinate goals that are hlgher ranking in importance

z
than _the individual goals of each of the groups."20

-

. /

Beoause of the nature -of: res1dent1al segregatlon in the

United-States,.most contact between blacks and whites tends to

.be in highly structured, limited situations where behavior is

-

clearly prescribed. "These situational dimensions minimize

3

thé likelihood of attltude change, and restrict its generallty

when it—occurs. Where situational objectlves are relatlvely

g unstruciured, statuf-role relatlons equallzed or vague, and

i

acf1v1t1es dlffuse, behav1or is personalized. Under such

condltlons, particularly if they are repetltlve or constant,

'the llkellhood of favorable attitude development and its

M

transfer across s1tuatlons is max1mlzed n2l

o

-~

20yehuda Amir, "Contact Hypothes1s in Ethnlc Relations,"

1n John® Brigham and Theodore A. Weissbach, editors, Racial
Attltuaes in,Americay (Lew York, Harper and Row, 1972 2), p. 24

21gnplich, p. 137.

’ “y
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Co . Gordon Allport believes that "Prejudice (unless deeply -°

rooted in the character structure of the individual) may be

reduced- by equal status contacts between ma]orlty and )
v

minority groups in pursuit of common goals. The effect is

greatly enhanced 1f this contact is sanctloned by 1nst1tu— - L e

- )

tional supports (1 €.y by law, custom, or local atmosphere),

.

_and prov1ded it is of the sort that leads to the perception

of common humanlty between members of the groug "22 Judith -
-— ~ -
. . ”Porter agrees, "Although the relatlon is highly complex,

-

equal status contact whlch mlnlmlzes confllct and stresses

. common goals is related to a reductlon of negatlve stero-

types."23 C o o o

It is a mistake to assume equal status contact among .
EY

chlldren in schools where racial d1v1slons coincide, with - .

e »
-

social class divisions, where whites are more prosperous N

/]

than blacks. The children can see an obvious coincidence

A

-

’ 22GOrdon Allport, The Nature of Priejudice, (Cambrldge,
- . Mass., Addlson-Wesley Publishing Co., Inc., 1954) P. 31. | =«

e

. 23Judith Porter, Black.Child, White Child: The .
Development of Racia). Attitudes, (Cambrldge, Mass., Harvard _
Un1vers1ty Press, 1971), p. 1l. ] .
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of low academic achievement with loweg‘social class ‘and may

-

respond to it by assuming blackness signifiés academic in-

.feriority and other traits perceivedﬂas7undesirable._ The

r ¢ : .
association between social class and school achievement 1S
well documented.Z" .« :

. a 7 B . .
Little of the reséarch on the effect of interracial

-classrooms on children controls for social class. Such ,

>

control is probably essential according to John Brigham. ¢

When hgﬂasked subjects to ascribe traits to blacks and whites

13 4

“for whom social class was given, "It was found that the re-
sultiqg,chéracterizatipns'vér%gd more as a function of class™™

than. of prace."2% Judith Porter, who tried to control for

social class in Black Child, White Child, writes, "Social

class is .a factor which is rargiy held constant in this
research and this is one variable that can theoretically be
expected to affect responses greatly among both black and

white children."28 She concluded that based on the data of

+

. 2l"For example, see James Sf\goieman, Equality -of
Educational. Opportunity, (Washington D.C., HEW, 1966).
’ ' ~

2530hn C. Brigham, "Ethnic Stereotypes," Psychological
Bulletin 76, (January 1971), p. 21. N

- N
N,

.263y4ith Porter, p. 3. N

\\

~ (e o N =
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her study. of preschool children, "[Social] class homogeneity’

: Y
*” across-.both races ‘seems more adVisable in terms of positive

¥ -

Soeaar
~a

that in studies oflrecial attitudes of children in contact
,witn children of another-race and social class,’ it is‘

diffic ult to separate the effect -of attitudes related to
social class and of those related to race. "Since a chOicé
dges currently exist between desegregation that crosses'
social class barriers and desegregation that does noty the
,analytic separation of these two%typesyof-desegregation’is R
1mportant n28-’ Dentler and Elkins wrote, "We concluded that
“the ecology of ethnic and status distribution of students

plays a noteworthy yet indirect role in affecting academic

as well as social learningji . n29

Marginal Perspective Hypothesis

The marginel person- is one who lieves on the edges of

two cultures and does not participate fully in either.30A

271bid, p. 216. o
285FJohn, p. 12..
29Dentler and Elkins, p. 76. - B

" 5
30ARobert E. Parks,‘"Human Migration and the Marginal
Man", The American Journal of Soc1ology, (33, Number 6).

-
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. The/publlc school chlldren in the communlty llve in a, largely

¢ s *

- ) black world, yet are not completely part of it because they

“‘A

-are not black, Nor do ‘they : belong fully to “the Amerlcan

white world which prefers “nhot to live among blacks. Although . R

-

'such marginal status may be difficult, it can be transcended. :

<

“The marglnal man rs a key personallty in the contacts of ™
cultures. It is in hlS mind .that the cultures come tobether,

con?lict and eventually work out some kind of mutual

-

adjustment and 1nterpenetrat1oh He is the cruc1ble of

= : culture fus,ion."30 " The marglnal status of the white

e -

children in ‘the public school is relnforced by the fact that

they’ come from many different cultural and religious back- )
groun?s so that they do not have common bond of ethnlc B

bl

1dentfty other than whlteness. Because of ‘their whiteness
they do not fully participate in black culture-of the school.

Accordlng to social psychologlcal theory, marginal.

-

r

‘status results in a more favorable response to another ¢ hnic

-

group. Ehrllch formulates th1s as the. principle of - marglnal

perspective. "Marglnal persons manlfest more favorable atti-

tudes toward;ethnic.}argets than do the_more soc1ally inte-

4, 4
.
L

grateda"31

=l % 41
3

3"QEverett v. Stonequist, The Marginal, Man, (New York,
Charles Scribher's Sons, 1937), p. 221. - v Pl i

2
~ £l

.~ 3lgnrlich, p. 167. \ . . ,

L]
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This paper is written about a community it which the

partlclpaulﬂg families areyself-selected for w1111ngness to
llve 1n an 1nterrac1a1 communlty. Most fam111es moved in '
after there were at least a few resident black famllles. \
Many were attracted to the communlty by its 1nte1rac1a1
character. Black and white fam111es are - dlstrlbuted through-*
out the communlty. As degggifrated in Chapter I the races
are 51m11ar in soc1a1 class. It is likely that<ch11dren,1n ‘
the communipy public’ school have more exten51ve community .
conjﬁcts and are least likely to be exposed Yo anti-black
pre'udlce outside the communlty. in the school they egpe- .
r1e ce marglnal status.as a’ rac1a1 mlnorlty.
Hypothesis I: The whlte children. in the communlty

. spublic school have more positive

attitudes toward blacks than the
private school children.

- Age and- Attitude

. Again the 'literature is sparse about the correlation

A ’

] raciallattitudeyand age. John Brigham ‘says, "The,

- ,
..

existence of a general anti-black orientation among many \,

\\whltes has been well ‘documented, but ev1dence 1s contradlcé%ry

' as ‘to whether whlte ethnic attltudes tend to become more or

£

1es§ fayorable’acroes school years. "02 St. John reports

¢ . ,
: S
~ .
L

s
r

' 325q§n o, Brigham, "Views of Black and White Chlldren -
Concerning*the Distributiofi of Persopality Characteristics, "
Journal of Personallty 2, (March 197u), p. 1uy. °

39
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contradictory*findings, "But posltlve f
/'\'

Ehrllch reports that in general negatlv

1ncrease with age. - brxswell found th

level stands out\as the p01nt at whlcn
e

* E)

tHe races crysta lize

*

as the characterlsg/c group pattern

ndlngs are somewhat N
n33

at "The frfth grade

mutual w1+hdrawal cf
‘ n35

ﬂﬁwgpd Palmer found that wh1te four year olds in an inter- }gg

racial communltv seemed *J,prefer blacks, bﬂt whlte elght

year ‘olds d1d not. 36

>
B

-

This raises the'questlon of how attltudes develop 1n

chlldren.

which the- stage spec1f1c<ab111t1es and

F

There are many forces whlcﬁr:hape the way in.

»4——"'—“_-' .

thought patterns of‘ .
§ - a4

_children evolve 1n a given culture.~ Among these are the )

- - -

history of the‘culture, the parameters

and. cultural aansocial in§t1tutlons,
Ed . -

- ’ -

33$t.1John, p? 77,

-~ 3%BKrlich, pp. ll4-121.

F

' '" 3550an Hennlng Criswell Ph.Ds; "A

Raclal Cleavage irf the Classroom," Archlves of Psychology 235,;

of the present moment, )

All of the forces that

o

. LI
- .

Soclometrl 8%udy-of

®

(January 1939), p. 70.
q»

ﬂ-} ik
-5

36Edward ‘L. Palmer, "Color Prejudlce i Children as a

‘stereotypes R .

Function of Race, Age and Resldence Nexghborhood," Amarpican
Psychological Association 8lst Annual Conventlaa' VoI 8, -

Part I, p. 226. g T )

-t
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- .

impinge-on the child are reworked by him into a unique,

- - -

everchanging constellation determined by the child's

biological make-up, This. life experiénces and his own .

- E

g personality. . . . . ////’”
Lo “. nlultural patterns are institutionalized in the sociaf‘- '

g

structure and help organlze the behavior of adult mem érs

/

of’SOclety. These cultural standards are 1nternallzed in

- .
. .

personallty through the process of soclallgatlon."37 As
5 1mp11ed above, the effect of socla;iiatibn varles among
- . .- // #
1nd1v1duals dependlng on 1nd1v1@9a characterlstlcs. The

domlnant whlte Amerlcan attltude toward blacks certalnly

1
| ‘ -

‘impinges on the white children in the community studled,
Y . although its effect’may be less strong than 1t would be in !
/
.other" parts?of/the country. Race however, remains a salient

‘issue g “1t is everywhere in the U. S. where there 1is a sué

s;a’tlal black populatlon. The families' conscious choige

;

.. /
e a;//of a racially. mlxed community shows this. . Even the
;,?7 ) organization's focus on maintaining an integrated community/
# communlty/demonstrates the ‘salience of the issue.
Racial awareness comes early in the United Sta}es.
Chlldren by age flve can generally dlstlngulsh between black

and white with affect attached to race. Judith Porter states,

"It appears that the first flve years of 11fe are important,
1 j

! . 37Pcrter,-p. 10. : , ;
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thopgh not conclusive for the development of ra01a1 attltudes.

4

A directional set is given to the nind during the. preschool

years by the reactlon of parents in terms of d1rect instruc-

tion or behav1oral{cues, the comment -of peers; exposure ~to

stereotypes .in mass medid and literauture; spontaneous
color associations; -nd observation of roleioccupancy. "The
processes of selective perception, reinforcement, sub~
sidiation to self image, and-cognitive closure help give

these attitudes their final form as the child grows_older.“38
it . 3

Gordon Allport states the law of subsidiation as, "There

will be a tendency to acqulre ethnic attitudes to conform

.to whatever dominant frame of value the rnd1v1dua1 has."

Or "There will be a tendency to acquire ethnic attitudes to
1:39 «*

<5

conform to whafever self image the individual has

-

The children in this study are, w1th one exception,
between eléht and twelve years old. Accordlng to Piaget,
theydarekin the’stage of concrete operations, the time in
whlch egocentrlc thinking gives way to more rational,
although -concrete throught processes, By seven"chlldren

believe in the.invariable characteristics of’an object;‘in

this case that color is a permanent characteristic. Children

‘ ?

38Porter, p. 21. . ~ .

33p11port, p. 317.
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at this age think in categories. Thinking is still intuitive
to some degree; complete, logical thought does- not develop
'untl} eleven or later. Some of the "characteristics of this

period remain part of adult ‘thought processes. "No one can

. x

~avoid the processes of prejudging.and generalizing,_of course,
since the human mind nust think with the aid ef concepts
or categories whose content resembles an oversimplification
of the world of experience. But racial prejudices add to
these ethnic cateéorizations an additi6n51*component of
rlgldlty, error and hostility. 40 |
Most writers ‘recognize stages in the development of
racial attitude paralleling cognitive development. In 1929,
Bruno Lasker described these ae fear for'pre-schoolefé,‘
teasing and combativeness in eariy school years, mild deri-
sion and condescension by late primary age and strong dislike
mltlgated by “idealism during adolescence. Allport’descriﬁes

'l
the stages as pregenerallzed, when the Chlld has vague pre-

febences, but does not. understand why; the overger valized
staée reached by fourth grade when white children express
-tetal verbal rejectibn of Blacks; and the state of differ-
entlatxon reached by tenth or eleventh grade when adult rac1al

attitudes are approx1mated in the sense that blacks-as a group

are rejected, but some_ind;v1dual blacks are acceptegj

4Oporter, p. 9.

"




38
Judith Porter found that children at nursery school
age did appear to have pregenerallzed racial preferences,
but’ that rejection and differentiation also occurred. "It
should be noted that although attltudes have developed in’
sophisti,cation byﬁklndergarten age, they do not seem to N
affect the—child;s actual behavior. His play patterns are |

situationally determined. 41 ’

- - -

) Y+ is the contention of this paper that minorify status -
combined wifh-edual status contact may modify the stage of
rejection. However. the general pattern of increaging re-
jection with-age probably remains the same. In the
'community studied, it seems that racial attitude would

become moré negative with increasing age, in part beéauSe

- as the child grows e¢lder he moves more and more out of the

community and is exposed*to domlnant American antl-black //

attitudes.

cHypotpesis 2: Racial attitude w111 become more -
negatlve with age for the children :
in the community. A

_Playmate Choice, .Sex, and Attitude ’ _ _—

Friendships help shape the intellectual grqwtﬁ of

 chiidren, particularly in thg age group studied. '"Peer ' o

interaction becomes important with respect to cognitive

4l1pid, p. 174.
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development when the child becomes able to assimilate the

viewpoints of others when they differ from his own. This

=

comes about when the egocentrism of preoperatlonal thought
is dispelled around age six or seven. Accordingly, peer

interactions are of cognitive importance from the time the

child enters schocl. Children learn to evaluete'their
eg0centrfc thoughts by cqmparing'tﬁeh to the thoughts of’
others . . . . Thus peer interactions can be a fruitful - ..

means of stimulating natural cognitive conflicts that can

-

generate accommodations to the views of others and evaluations

"of one's own concepts»."'*2

Radke and Trager found that children who experienced
seemingly happy play relationships with black chiIdren con-
tinued to hold negative stereotypes based on race when blagks
were of lower soc1a1 class than whites’ "For the-development.
of splenelflc concepts of race and democratic attltudes “toward
race, education cannot reply soely on congeniai play re;atlogs
among childrent as many people assume. Play situations may -

i
’

42Barry J. wadsworth, Piaget's Theory of Cognitive
Development, (New York, David McKay Co.y Inc., 1g71), p. 127. .




* «their homes as a matter of course . "6

4o . ] ‘-

4

beAcqngeﬁiql and yet perceptions of Negroes and. whites as

a group may rgmain as role stereotyped and as inferior and. .
supér:ior,"“'3 | .
+  + According to St. John, "Whéther:pociomeféic or observed
behavior in the ;lassréoﬁ corresponds with eipresséd attituée#-
toward éhe other ;ace has been‘virtually ignored in
desegregatién résearch . . . ,ni% gudith Porter found for-

five year olds that "Factors like séx,-personality-andrplay

style seem to be more salient determinarts of friendship

“ than race does."45 Yet, there is something important in

.Sir Arthur Boyle's obsefvation that, "We shall achieve

integration in this country [Engldnd] when the children of
- . £z

different races attend one another's birthday parties in
: . -

-

ppers
-z -

7

-

~
[ 4

43Mapian J. Radke and Heler 6. Trager, nChildren's
Perceptions of the Social Roles of Negroes and Whites," in
Alan R. Brown, editor, Préjudice. in Children, (Springfield,. . .
I11., Charles C. Thomas, 1872), p. /3. ) ’

ltust.’JOhn, ‘po 720

45judith Porter, p. 168.

.
. -

. u4bgip Edward Boyle, Britiéh Minister 6? Education,
Hansard, November 27, 1963, columns 437-444, as cited in Meyer

Weinberg, Integrated Education, (Beverly Hills, falifornia,
The Glencoe. Press, 1968), P. 336. ’

/
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Sex seems to be an important varlable in both att-tude

=

and .playmate choice. Dorothy .Singer found that glrls are .
in general more W1111ng than boys to be in contact with blacks.
The ‘more exposure they had to blacks; the more favorable was-

their at -itude toward contact. 47 pentler and Elkins found - ] ﬂ‘(

*

that "Girls at all age levels were more unlformly acceptlng‘

*

of diverse ethnlc groups than were boys. Slmllarly, students

attending schools,located in relatively higher income and
occupational census-tgeéts were significant}y'moreraeéeéting
- than those fromAéilbwer income tract."®. Koslin, et. al. .

found that "Boys are more pro-black in unbelanced classes, a

while girls are more pro—black in balanced classrooms. nt8 )
' St. John states that, "Among whites it appears to be boys
who feel most threatened by desegregatlon, not only are their

attitudes more prejudlced than those of whlte glrls, but they

. become more 1n group in a mlnorlty group 51tuat10n n43
. = , )
In:1939, Crlswell studled the soc1ometr1c~ch01ces of

chlldren in lower mlddle class schools ranglng from nine to

nlnety-flve percent black. She found that among white children -

P

47pentler and Elkins, p. 67.

e ¥8Kos1in et. al., p. 396.

'49gt, John, p. 78. “ .




.part of the questlonna;re.

42

white choices increased in flfth grade. White choices were -

- .
more frequent below fifth grade in majority black schools.

" White boys and girls chose whites most_frequently when they

° . . . . . 3 @ B
were in a minority situation. Koslin et. al., found that,

"Classroom balance interacts with.'sex 0 affect sociometric
choice. Boys nominate a higher proportion of blacks in

unﬁalanced classrooms$ than in balanced. For girls, the

opposite is true, they name more blagks in balanced than in

unbalanced classrooms . M50 SR -

-

In»a situation in which both black and white playmates

4

are available, it seems reasonable to assume that the exteﬁt

to which white ehildren-have black playmates would correlate

-

positively with their racial attitudes.

4

1

HypothEsis 3: The more black playmates a child
has, the more positive are h1s
racial attitudes. B

3

Hypothesis 43 Girls have more positive attitudes,
- ) about blacks* than boys.-’ -

The preceding discussion influéhcéd~both hypothesis
formatlon and the - constructlon of the questlonnalre. The

folléalng d1scuss1on is the basis for the construction of

£

y

50Kos1in, et. al., p. 396.
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) ’ Parental Attitudes - ] . .

(3

R0

2 : Apparently highly educated people are less. prejudlced.
"Of one thlngswe are sure: all relevant 1nvest1gatlons

show that on the average prejudice declines with higher

»

education," achrding to Gordon Allport.s'l "Whites most

av

w1111ng to accept desegregatlon are those who are richer

and better educa‘t:ed."5n2 Whlle the general trend ‘of the’
’ literature is in this direction, there is some d1sagreement.

Tf—;éﬁarles Stember clalms ,that most tests are not sensltlve

enough to measure prejudice among the well educated whoare

‘moreover; the most likely to_avoid'interracial contact .3

The chapter on the data will reveal that the white families

- v
. < d 3

< studied are generally weld educated peoplé, willing to live
in an. intérracial community and\whc, in the‘context'of the

* country, prdbabl§ have positive'racial attitudes. i

?

- 5lGordon Allport "Prejqdlce. Is It Societal or .
Personal?®, &h John C. Brlgham and Theodore A. Welssbach,
editors, Rac1al Attitudes in Amerlca, (New York, Harper’

) and“Row, 1972), p.-¥73.
. - 52Luther Mumford, "Whlte Flight from Desegregatlon in
Mississippi,” Integrated Education 11, (May—June 1973), p. 22. -

53Charles Stember, Education and Attitude Change, (New
York, Institute of Human Relations Press, 1961). .

14
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Gordon Allport agks, "How is prejudice learned? . "The

" home influence has priority, and . . . the child has ex-

cellent reasons for adoptlng his ethnlc attltudes read made
from his parentsa"S" Ehrllch describes the transnlsslon of
attitudes from parent to child by the following means.
Parents may state_pirectlp theirarti;uaes'ro Eheir children.
They usually ccntrol with whom’fheir~children‘come in contact
;nd they shape thelr children s responses to others ;y means

*of their ch11drear1ng practlces. "pPaprents estgblish a life

style thirough which ethclass-speclflc selectlo s of . ) "

~activities and friends come to be learned- and accepted by

-

their children. “55 Ehrllch reports that attitude research

substantiates a hlgh correlatlon between the attltudes of
’ ~N 3 Pl

parents and children. Sex of’parent does not seem to be an

- important factor. "No partlcular parent-chlld pair displays .

' 81gn1f1cant1y more resemblance than any other-thus rul;ng out

hypotheses of same-sex and. cross-sex conceptlons of

development . . . :“§§ o '

-

~

S4p19p6rt, The Nature of Préjudice, p. 31.

. . ? o

SSEhrlich; p: 123. , -
61bid, p. 122. ) o




. 45

x

-

Minority Status

- Porter found that nhite boys' in predominantly black

\\\ schools have low self esteem. She says, "Occupants of ;r
\\ statuses characterized by marginality or status discrepancy - /¢
. >\ areAparticularly 1ike1y to compare themselves socially with »

\ the ‘more successful group."S7 In .contrast, Glorla Powell
\\found that whlte self esteem for chlldren in grades seven. .
\ < . . P R .
th ough twelVe as measured'by the Tennessee Self Concept ) .

TG N
TR
»

Scale was not affected by the racial mix of the school

attended.®® Nancy. St. John notes that,-"The point should

_be made\\nowever hat 1solated whlte children 1n ’

predomlnan¢1y black schools are as 11ab1e to social threat

&
K3 B P .-

and conitrlctlng fear as black pxoneers in predominantly ) ) > .

3

whlte schools ng "Desegregatlon exppses minority group - h‘

«

- «- =

[meaning mlnorlty of a given race in a given school] pupils

to cultural marglnallty and confusion as to thelr own

1]

»/ i ' identity, unless thexstaff is ‘interracial, unless the p

’ ‘ ;(“t"l
: 57porter
58Gloria Powell, Black Monday's Children, (New York,
Appleton-Century-Crofts, 18739 . .

13

59st, John, p. 106, 7 ” P

i
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P

u6

~

curriculum recognizes the minority group culture, and unless
4 %

there is opportunity for choice between assimiiation and ol

"60 . ? 4 . : Y]

It would be anticipatén that-white children in a

ke
=

1arge1y black school setting who live in -an iﬁterraé&al

3

ne;ghborhood will make some adaptations to. black culture, ) .

~as there is*“probably 11tt1e difference between the norms of v

W

the~two groups of chlldren, once social class<}s controlled, ..

. . "61 Such adaptations probably have the effect of euing

’

others that cne beiongs to the group. Some, of the easlest

for parents to report might be speech and-mannerisms generally

s

-assumeﬂ to be black.' It 1s cbvious that speech’ patterns

vary from one cultural group to another whether: the division’
\0
is region, race or ethnlc origin. . Bodily .movements and pos-

tures show similar variation. "One nods, shakes, pf@ots,

“E

bounces and all are meanlngful. But a11 hold different ////)/

.meanings. when comblneg with. dlfferent fac1a1 expressionslgndxf'

.-

" in different cultural situatlons.

601pid, p. 108.
511b1d,~p. 105. : , S
62Jullus Fast Boay Languag_, (New York, Pocket Books, ‘/

1871) , p. 76. . .

~

N
s B
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B
.

’ leferentmal assoclatlon theory holds . that the larger

the group, in this case blacks, the more llxely all w1ll .

« adopt that group's norms. Accordlng to reference group - .

LY

theory, thls is not a 31mple relatlon. The reward strLcture'

[ P

in the commuhlty and the larger soclety will 1nfluence the

v

degree to which these adaptatlons take place, In general, . \

the yo\nger the chzld tne more -he=is dlrectly 1nfluenced

,y‘_” .
by the communlty as compared to the larger soclety. "The

»

larger the percentage °F black,chlldren in a school the .
more llkely that whlte chlldren will adopt their attitudes ) ;
uﬁB & A . ' . S
) and behav1ors. - Y ’
>t > - . . w M b - \ -~ /,:f F]
. ' < Summary - . , N

o "« The purpose of=¢hls study is twofold, to test hypo-
. \ w 9,
theses about the effect of equal status 1nterrac1al contact

on tlie attltudes of whlte ch11dren‘toward blacks and to

¥ -

- investigate parental perceptlons of the adaptatlon of thelr

children to 1nterrac1al living.  There has been llttle work

3

done on the attltudes of whlte prlmary age chlldren toward . -

blacks or on whate ¢hildren in a m1nor1ty sltuatlon._‘The

equal status contact hypothe51s and marg1na1 perspectlve

—

63gt., Jbhn',.p. ‘105.
AR RN ,
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> .

’ 3 \__ * L4
hypothe51s were . examlned to predlct the direction of the datas N
. % .
' i Research findings on children in. 1nterrac1a1 settings were s
P discussed. The followiﬁg hypotheses were derived.
o7 Hypothesis 1:" The white children in the communltj ,
publlv school have more positive - o
) . L. . "raciai attitudes than ‘the private
, . - school. children. *

. L - y L4 n
- - . > . . - .

: . Hypgthesis 2: Racial attltude chomes more
k negatlve with age for children
&, ’ . in the community. .. . S
g * Hypothesis 3: The more black playmates a white .
. ‘ Chlld has, “the. mox-e p051t1ve are. R

his rac1a1 attltudes.

;
- Hypothesis Uu: =Girlth Ve _more p051t1ve attitudes. . ';

o toward lacks than boys. ! R

. . 4 - .

‘Rafehtal attitude as a fa tor\ln the attitudes of chlldren

-~ ~

»

and’adapggxibn to m1nor1¥y status .were d1$¢1ssed. . .
: - : " LY 9 ' L
N ’ | . - )
\ I : ’
{
i
l4

,\) I

lC

3
;
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) . CHAPTER III - )
- ) : RESEARCH METHODS '
. 5 oL _ ’ 4 )
v ‘e - This study is ex post facto in the sense that the résearcher

o~

-does ot manipulate the independent variables.

x

- Population and Sampling: Méthods

., The target population was all white éhildren in grades three
s - .

7

[y

" through six in the pubiic-elementary school in the community studied

.
3,y

and/a'matchéd s;mple by grade, sex and age of white children who lived
K. - . ) . -

in .the same school district, but attended priv?@g‘school. Sikxty-one

families with, gighty-three children were interviewed., The researcher
is white 4nd lives in the community. One of her children is includéd

C e ‘in’ the public school sample.
- The list of names of the forty-five children in the public'schbol
P 5 \ ) . .
group \was deyelo?ed by listing the white children known by the -

N %

researcher. in the target grades. After these ctildren and their parents

~

AT . were intervicwed, the parents were asked to name other white children

7 . in their children's grades and white children from the community who

RN

= attended private school. Class pictures had been taken during the

1974-75 school year and ‘the list was checked against thes? pictures

/

4 - .

A} -
whenever possible, 35

€
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Several white children whose family identification is black were

excluded as were childfen of L;tin American background. Two -white

.

girls and one thée boy “in sixth grade and one white girl in the third
grade weré excluded because they had lived outside of the community
during the target—school year. -

+ The public school parents were very interested in the study and

generally eager to participate. Two families were concerned that the
study might cause undesirable racial awareness in their children, but

. on reflection decided tl.at the study was important enough to take the
risk.” One_of the parents wanted to see the attitude scale before her
1 % i -

child responded to it, but was refused because this might introduce

e

extraneous variance. After the interview, she was given a copy. All

public school parents cooperated, including some ﬁhO'were in the prccessA

.

of moving from the community and one family which was interviewed in

its néw home far from the city., In one family, one child participated
and the éecond-féfused ép doiso at first., Three months later, the
: i
< child agreed to participate and fimished the attitude scale. The

5 Lo\ : D
mother, who was® interviewad .about the first child, refused to be

-

interviewed again, accoupting for/the only missing questionnaire data.

i
The list of thirty-egght qﬁildren in the private school sample
. /

P [
was developed by approaching white families who have children in the

-

M } / . . . .
target grades in private schools. After completing the work with these
- [

[

families, parents were asked to name other white private school children.
& L .

e

. .
.
\ “
. .
" b4
‘ .

R~

n
<
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* A list from one prlvate school, heavily attended by chlldren in the

community was also used., Except for one child, as far as could be

determined, the name of every white family in the public school district

who had children in thle target grades in private schools was included.
There is no good check on this.,
It soon became apparent that the number of white private school

children inthe community was not ‘sufficient to match the two samples

as .planned. Many private school parents were interested in the study

~———

and eager to participate, but in general there was léss interest among

this group compared to the public school group. Eight priiéte school
P i 8

families refused to participate. These families had at least twelve
children in the target grades. Reasons for refusal and length of time

in the community are contained in Table 13, At least families A, B

=

"_and H have had childzen 1nthe comnunlty publlc school, either the

. target children or their siblings. -

>

As of November 1975, one family in the study has moved from the
community, although the child remains in the public schpol in the
: / community. Six families have moved outside of the city. “.There were

; nire interracial families included in the study. Seven families had
; : :

~ e e U A

. \,
i , black children. Two families contained oriental children. In one
1 ‘ . , ) N

i . faﬁily, a sibling had married a black person. One mother was engaged to

/ ] a black man. ) . ) T
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Data Collection

Each family was called and the purpose of the study and the

confidentiality of all responses were explained. If .a parent agreed
- - / -
to participate, he was asked  to tell his child that the researcher

*

was interested in how children think without mentioning race. Many
parents secured theit child's agreement before agreeing to participate,

As noted in Table 13, ‘one child refused, although her mother was eager

to participate. Because many parents indicated that they would like

to see their children's responses, it was explained in the initial

call that each child is promised that his responses are confidential,

but that the parents could see the results in aggregate in the completed

thesis. Whenever possible, an appointment was made when both parents
could be present., In three cases, the mother was the only parent
living in the ‘home. In a total of 11 families, representing 12 children,

only one parent was interviewed, 10 mothers and one father, When there

+

was a step-parent, he or she was interviewed with .the natural parent.

~

Data were collected from July 1 to September 31, 1975. Some
children were seen on a different day than their parents. A few
children were interviewéd in the researchers home. In‘general, ‘the

children were seen in their homes immediately before their parents

z
& »

were interviewed. Each child was seen separately in a private place

in the house, often the child's bedroom. One child who was géing

directly from camp to another state was interviewed at camp outside of

59 : .
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the city. Siblings were interviewed consecutively. In two caSes, this

*

was not bossible. One child was sleeping and a second:- had gone out

unexpectedly. As siblings probably discussed the research experience,

-

this was a possible ‘source of extraneous variance,

-

A copy of the informed consent, shown in the appendix, was given

before each interview, Parents were interviewed and the interview taped.”

»~

OccaEionzlly the children wanted to join. us. This was left up to the

- parents, provided the parents could agree that they felt they could

respond freely with their children present. Four children participated

£

‘1n the 1nterv1ews and it is ciear from the tapes that the parents in

these cases felt comfortable about expressing both negatlve and positive

feelings. In two cases, older siblings were present at the interview,

One family refused to allow the interview to be taped. .

-

Pretest.

The research and data collection plan was tried out on four

children from three families in grades three througﬁ'six who live in

ldren are in the‘minority in the

an adJacent community where white chi

publlc schools they attend. The pretest was important in the reflnement

of the att1tude scale and questlonnalre, and the’ order in whlch playmate

choice and racial identification were asked. It also demonstrated that

the instruments were suitable for children in this age group and easy to

administer., .
. * Id

ussed in the order that the data were

,. Instruments will be disc

collected as well as the hypotheses they were designed to test. The

59
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session with each Chlld begain with my stat1ng that notn1ng ve talked

o

about would be repeated to anyone. Three instruments were used. Chlldren
- were asked to name the four chlldren they play with the most and identify .

> them racially. An attltude scale was administered to each Chlld "The

parents responded to a questionnaire. s

Playmate Choice L = .

Hypothesis 3: ~ The more black piaymates a white child has,
the more positive are his att1tudes toward

/ blacks.

1Y S
P -

S, B ‘
+  In-order to test this hypothesis on the behavioral aspect of

* ’

attitude, each child was asked to name the four children he plays with

% )

/" most. This was done after asking jdentifying informationj; month and
4 year of birth and school grade just-completed. When the attitude scale
/ wag completed, the child was asked to identify his playmates by race, to

- write black (b) or white (w) next to the name. If as planned, the

children did not know the study congerned race, there should have been
no b1as 1n report1ng playmates. Raclal 1dent1f1catxon was " left for last

-- - so as not to b1as the attitude scale., Many chlldren deserlbed their , ,
playmates as black, brown, and tan. They were asked to decide whether

the chlld 1s black or white. There were a number of m1S1dent1f1cat10ns

** which W111 bc reported in the section on results. These were found

either because I know the child pgrsonally,or bécause of the child's

request for help, It had not been intended to gather data on racial

identification. , -

.
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school year. Two girls named only' three children, . ' ' e

55 . : -

13

Some children play with fewer than four children. during the summer.

- >

These children were jnstructed to add children they play with during the
Although diréct observation is surely a better measure, self report -
probably yields reliable results. This is not a sociometric test in the

strictest sense, but it does Share elements in common with sociometry.

Al -,

"A sociometric test is a measure for determining the degree to which

individuals are accepted into a group . . . and for disclosing the _

, structure of the group itself,"l Addressing the question of validity

and reliability, Northway says -that if the individual answers honestly, .

his responses are both valid and reliable, Playmates named will probgbly‘ ‘

-

be rather unstable over time as are the sociometric choices of children.

Attitude Scale

z

The attitude scale was used to est the following hypotheses.

Hypothesis 1: The white children in the community public
school have more positive racial attitudes
than the private school children.
- e
Hypothesis 2: Racial attitude becomes more negative with
’ age for children in the community. ’ -

Hypothesis 4: Girls have more positive attitudes about
) - . ’blacks than boys. - g

» - - 5
.
.
3 y ‘
» -
-

-1Mary L. Northway, ‘A Primer of Sociometry, (Toronto, Canada,

_University of Toronto Press, 1953), p. 1.

¥ -
-

-, s . ¥ .
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These hypotheses deal with the cognitive, affective and conative aspects

of atgitude. The scale used is an adaptation of the Gough, Harris, -

Martin and Edwards Prejudice Index, or GHME Ir;dex;2 Dr. Gougﬁ was
kind enQth to grant perﬁission for use of the index in this research.
Tge‘index is a series of statements to which chﬁldren respond bxﬁqg;eeing . , -
or disagreeing. The first child interviewed fo% the pretest said-

’ iﬁmediétely that he could not agree or disagree as some of the statcments

were true or untrue for some, blacks, but not for all. Based on the

pretest experience a_four position scale Qqs used: agree, mostly agree,
mostly disagree and disagree,-making the index into a summated rating

scale. Statements are both positive and negative. For positive"i .

. - ) . o
statements 4.is assigned to agree, 3 tp‘mostiy agree, 2 to mostly disagree® -

and 1 to disagree. For negative statements, the nymbers are assigned in

reverse order. S .
Because it was aéticipated'th;t this pg?ulation would have gener&liy-
positive‘racial attituhes, one statement was added to make the'scalejmote
’ discriminatiﬁg, "I would be willing to mdrry one of. them when I grow up;" :

Through a typing error, one statement yaévleft off the index, "I do

e M

not like them." This error was discovered too late to correct, Howevers

3
-

- L.

5 ) : N

2Harrison G. Gough, Dale B.-Harris, William E. Martin, and Marcia
Edwards; "Children's:Ethnic Attitudes: 1. Relationship to Certain,

Personality Factors, Child Development 21, (June 1950). ~ L e

A > . . ”

’ . , - ’ e - <
]
. ; .
. . 7 \ L.
* 1 -
. ,
P - -
|
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-as this group has generall; positive attitudes,.the statement probably

> “Ta

would not add much to variability. A copy of the modified index is

appended. . .. . . &

» ) »

The index was developed for child:en-in third through sixth grade. J

- N

Items were rated as favorable or unfavorable by ‘the children who

.~ participated in the developﬁént of the index. All items were readily
understood by the children. "In addition, the final scale of eight:en }

items was-devéloped as a comprehensive item analysis differentiating

-  between high and low scorers on the 'scale.”3 The design of the index

. &

is consistent with the tendency of children in this age group to over-

: generalize, The index satisfies the requirements for face, ‘or content,

validity. The authors 'of "the GMHE Index report a split half reliability
y of ;ver .80.even at the 3rd grade level where children might hage r;;Eing
; problems. ?he item addeéd on intermarriage is one ¢ommonly used }n ;]
" social di;t;nce scales for children. . ﬁ ‘ )

- =

The validity of the GHME Iindex and the.statement on intermarriage
are enhanced because the statements describg eveats which are likely
to be within the experience of the children in‘ the community, ALl of

the children stliidied have the opportunity to play with black children
either at school or at home. There are’ a number of racially mixed

. — -
L]

30rval G. Johnson and James Bonmarito, Tests and Measurements in
Child Development, (San Francisco, Jossey-Bass, 1971), p. 440.

T

i

o
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“one child, all children itere able to respond to all statements within

. 58 i

It ) . -

*
marriages in the community and racially’ mixed couples are commonly seen.
Ce

Each child was instructed as follows. "Here are a series of

4

statements about black people. Please read them :aloud, Circle or.

underllne the response you like best. There are no correct answers.

4 — -

I want your opinion,. I will not tell anyone, even your parents, how
. R - k] .

you respond." Two. children needed a little help in read1ng the statements.

Most chlldren understood” them réadily. A few chlldren were confused

-_, -

RN
1"

about "They get excited over little things."” The meaning of this item

-

could be made clealer by subst1tut1ng upset for’ exc1ted A number of -

- -

children responded to "I would llke to live next door to them," by saying

. yo 4
that they did not care who lived next door to thém., They were instructed
¢ ’ t - . . .

-

to decide whether they mostly agree or mostly disagree. Except for

ten minutes. The child who could not was an unusually mature and

Aintelligent fourth grader.” In the ends, she said_she did not know if .

-

she would be willing‘to marry a black man’or if she would like to have
a black teacher next year unless she could know who the person would be.
&

./ . ‘
This child's responses account for the missing data on the attitude.scale.

The Qubstlonnalre and Taped InterV1ews ' s et

¥ »

’ The questlonnalre was de51gned to elicit data in an area that had N

%

not been studied, It was intended to describe the parents, their inter- -

i

racial experiences before coming to the community studied, to elicit )

* v

their satisfactions and concerns about their children's experiences in’

Ze

" the community; and to elicit their perception of their children's

. S ' '?/, R ) e
' 64 - R
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o adaptation to interracial living, particularly the adaptations of the
public school children who are a racial minority in their school and

-] school system. Because of the sparse literature on the topic, the

questionnaire was conceived of as open ended and information outside -

of its' formal structure was gathered when it seemed relevant. To

- & :

" collect these data adequately and to provide a test of reliability of

the coding, all interyviews were taped. As.a check. on, the“adequacy of )
- - °
my interviewing’technique, Dr. Lewis Carr and Dr. Mary Lewis of

-

“Catholic University each listened to a different tape.
One questionnaire was used per child, The ;esponses‘of both . ’ #

~e

H

_ parents were recorded together. 5' - ) : ;

«

Questions 124 through 31 were designed to describe the parents, N \

their previous interracial experiences, and motivations for coming to

-

the community, For the purposes of this study, Méxican-Americans, .

-

~Puegto Ricahs, American Indians, and orientala’were, considered non-whites. A

b

» Both parents' experiénces-were.recorded.without regard to sex as there

- ' ‘appeaerto be no dlfference 1n the influence of parents of one sex as

. . .

3, » '
. compared to the other, Question 32 measures in a genéral way involvement 1 .
] in the community. |, ‘ .. ; . .
4“ ) f" ’ ’ ' ’ ’ ) ¢
£ Question 33.asks parents to assess .their child's academic progress. -

It was clear to me before the study began that the quallty of the

N communlty-publlc school is a sal1ent issue which parents would probably
“ . -

want to discuss. As well as the relevant data that this question provides;

.
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it also allowed the issue to be dealt with and separated from. the issue
. T . - -V o
‘of social adaptation. Question. 37 also "deals with satlsfactlon Wlth I .

13 - >
[ % . > . ~

‘the public school. e e s )
- i ”; -, oy ) v' ! é

\ Questions 34 and 35 deal with the extent of the uhlld s contacts

¥

with hlacks and adaptation to interracial living, In a rough way,
S by )

R N . . . H g P, R '
. Question 36 gets at parental satisfaction with interracial 11Ylng. R

—

. Because of the tapes, it is possible to recover the desired percentage,

. -

change in the case of those famllles who would like a "wh1ter neighbor-

hood, and this datum will be reported. The final questlon, 38, was

1Y - . -

designed to get at'any relevant material that might haye been missed e
] - N - B / - -
/ |
’ by. the questlonnalre. - .

. Question 34 F presented some ,difficulty unt11 physical activity |
level was specified., Some parents had to work hard to separate racial
N . o
data from other aspeets of their.childrfn's lives. Social life is, of .

course, complex and such a division, although necessary to conduct

7 research in the social sciences is artificial, Many parents commented

- <

|
|
\
|
|
that they found the interview interesting. X ]

The term "tolerance" in Question 35 is not.a .good choice.
’ -

Tolerance 1mp11es the acceptance of a lower status person by someone\ .

<

» of higher status. 'More willing to associateé with other races' mlght \
\

be a better term. The'questionnaire was coded during the interview \\\ '

and checked by listening to the»tapes. o : L

~~—~ . _ Interviews with parents of public school children—tended té be

|
|
L,

\\ ‘ between fortyéfive minutes and an, hour, In genora] the interviews

\ " . \ h
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N
R - *
" . x - f - - « %
= o« , ' . [y

+ = -

with private school parents were less than half an hour. This may mean
: : - . ’ Rl .
that the parents in the two samplés are différent in regard to their

14
LY

- N * - . i ’ - 3
interest in racial 'matters and/or that the minority status of the

» . - h

children in the public school causes parents to be more interested in
. . ° » -

~and have mure experience with their children's™3daptations to inter-

racial living. S e ‘ -
" : - - ~

i The questionnaire was designed on tHe basis of theovetifal issues

of importance to the study, These are described in the literature

© review. Insofar as this attempt has been successful, the questionnaire

. . e .l .
-has construct validity. Reliability of coding Wa§ high as there were
- 4 L
only a few changes made after listening to theé tapes. Some change in

responses to the questionnaire would be expecteélover t1me as the

questions deal with children who ate growing and changing. Perceptions
" T

.

of the school .probably change deperding on who the child's teacher is. -
Even in a stablé situation, play patterns change.' Childten are . o
continually moving into and out of the community studied.

There were no special difficulties in conducting this research.

The families studied were for the most part 11terested in the toplc

”

and motivated to participate. They are a well educated, art1culate
S pdpulatioh and are easy to interview, Drawing up the sample list was

time consumlqg The most difficult part of the research was’ the

-

/- l1terature rev1ew because there is no 11teratdre directly on the topic.
/ ‘ .

] . " B . . / .
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Small studies are hard to find. Many abstracts .and books must bekgone

=+« through to find a few.. kistening=to-the~tapeslwas valuablej but took.
4 H < M B °

]
- =

v

’ - .

- .o, B Py

twice as long as the original interviews.

- The children*were delightful. Most of‘them felt very important
! : )

) because they were 1nterv;ewed and were most 000perat1ve. Several

- . ”

slbllngs who were too young to part1c1pate felt left out.and 1f 1. had-'

an extra form W1th:me, T administered the scale to them, Msst of thé
. children in the study did not know me personally. ,
5 " N , .

Data Aﬁalysis . ¢

B

“o.
. - . «

- A t-test- will be used to. analyze the dlfferences between public ] .

-

——

- TTm—

i and -private school. groups on att1tude 1tem by item. - Pearson's product\\~,,/j‘

., moment correlation will be used for correlation of sex, age and playmate
- N . ) . - ’ 1 . - >
choice with attitude, Chi quare’Wfﬁl be used to relate variables on’

. \ ]
1~ - the questicnnaire,
LT ! ’ ‘.' . » = " v

; . Summar

i ’ ' H . sy T,
To meaLure the behavioral aspect of attitude, children were asked

to name the race of thelr four. most frequent playmates and to identify /

- ‘

them as black or white, A modification of the Gough Harrls, Martln
4 1 «

and Edwards -Prejudice Indéx (GHME Index) was us.d to measure cognitiv ve, ) '

affectlve and conative aspects of attltude._ Parents weqe ;nterv1ewed

.
S 4

to get,a descrlptlon of them and ‘their past interracial experlences, to

»

,learn what brought them to the cofmunity, and to learn their perceptlon

L) .

/of their chlldren s adaptations to interrac1a1 113}ng. "

. ’
7 : P o
: . 4 x ! P
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CHAPTER IV
DATA ANALYSIS
Introduction : 5

There are two purposes behind the presentation of findings:

' ,‘ ) . . ’ '
: to deséribe the population of white children grades three to six

> in the community and to describe any differences that exist

© - between the forty~five white public schopl children who are a

~

- . A
7 racial minorityiin their school and thirty-eight'white private:,

~~ . ..school children studied who are not,

4

Hzgothesis 1

-

——

. The };ﬁ?fﬁéﬁ;»bh%public school children have more

-, - - - -g‘\"\ -
> positive attitudes toqard blacks as measured?hyigggrattltude L

scale was not substdntiated by a t-test, Four was assjigned to \\‘\\\\\\

) . .
the most positive position; one to- the least positive, There

%

) MPP IR S . -
were no significant findings in comparing the two groups as a

whole, item by item, However, when public school girls were -

o

compare- to private school girls, there
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were two cases %ﬁ which the private school girls stated
more positive attitudes. “They were more likely to agree'
to "They meke good teachers," and "They are honest."
Public school boye were more likely to agree to "I would ,
like to have one for my teacher next year." The results /
are presented in the Table 1. Be;ause ofithe contra-

dictory nature of these findings, the researcher belleves

they might have been a chance occurren e.

TABLE 1 / =
: [
P /
STATISTICALLY SIGNIFICANT DIFFERENCES
BETWEEN PUBLIC AND PRIVATE SCHOOL GROUPS «

- ON T-TEST ,

, 7 Point f
. Public * Private -Biserial
Statement Mean j ] Mean’ _ p--_ Correlation
.They ‘make good 3. 3810 3.7222 ( .05 . .317 f
teachers. /
They are hon- 3.1429 3.6111 .016 .386 /
est. ‘ :

. ' ;" ]

I would like  3.4167 2.8000 .022 ".341 / ~
to have one for ’ T \ -
my teacher next r : . ;
year. . : ‘ j

/ f
Throughout this chapter, tho sta 1st1cs such as
Person'ls product moment correlation (r)\ Cramer's V, and_the
]

point biserial correlaflon will be 1nterhfeted acc?rdlng to

i i

’ - 4 ’ j g
Cohen's convention:l ﬁoint ten is a weak\gelatioqéhlp, .30

| ' . .
1Jacob ‘Cohen, Statistical Power Analysis for the Behavi-
oral Sc1ences, (New Yo rk, Academic Press, 1969) K

/
!
t

"», | ' ﬁij 7() ’ !
m | B

1

.
—

7

L
RS
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a moderate onejy and .50 a stfong:gneu

On the whole, the att%égdesvof the children in the
community towards blacks are positive.. On only two items
did the mean fall below three, the’second most positive
position. These items were "They often hurt other ‘people'’s
feellngs," and "I would be willing to marry one of them when
I grow up." The mean for the former was 2.976, standard
devf&t;on 1;135. These two items also showed the most -
varaablllty.‘ For a completecount Of.responses to all

AV

%
attltLde “scale items, see Table 14 in the appendix.

Item analysis only ‘was done because 1t was believed
that this approach would yield the most information. With

the four point scale, quite different patterns of response

L
could yield thé same score. ) .y

4

Hypothesis II

, For age and attitude, there was no statistically ‘ -

significant relationship as calaculated by Pearson. Except '

for one child who was thirteen, the children in this study

ranged in age from eight to twéive. It may be that the

instrument used was not sen51t1ve enought to pick uph%

difference with age in this age span. However, 1t is llkely“
:

that attitudes of white children in the community do not

vary over this age span. . . a
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Pearson's r was not stqtisticqlly significant for the
correlation péfweeﬁ age‘ang’attitude for the public’school
group, théVErivate.schooI group, or the group as.a whole..
The same is true for the correlation between age and playmate

\choice.
Hypothe51s ITI

. This hypothe51s tests the relationship between playmate
choice and attitude. The public school chlldrenjstud;ed were
more 11ke1y to name black playmates amongtthe four children-
they played. with the most, Pearson's r= -.3663, p=.001.

Public school bhildren were coded 1, pr;vate school chlldgéh
~2; Table 2 shows the number of black children named. Figures
in parentheses are percentages of the group; public, private

and total.
TABLE 2

NUMBER GF BLACK PLAYMATE CHOICES BY TYPE 1}3 SCHOOL

) 0 1 .2 3
Public 8(17.8%) 12(26.8%) 14(31.1%) 9(20%) ZKU.U%)

Private  19(508)  12(31.6%)  2(5.3%) _ 4(10.5%) 1(2.6%)
Total 27(31.3%) 24(32.5%) 16(19.3%) 13(15.7%) 3(3.6%)
For the public school group, there was ‘an inverse.

correlation between playmate choice and "] would like to

have them come to eat at my house.” Pearson's r was -.3262,

p=.01y.

-T2
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" - For the private school group,_there were the following
correlations between p{aymate_éﬁoice and attitude. n
- . . TABLE 3

PEARSON PRODUCT - MOMENT CORRELATIONS BETWEEN PLAYMATE CHOICE
- AND ATTITUDE FOR PRIVATE -SCHOOL CHILDREN

-

Scale Item .r - p.

It is easy to be friends with them. w4421 .003

I would like to have them come to eat .3314 .021

at my house. , . :

They are good neighbors . ) -7 ,3118 .028

I would be willing t6 marry one of 4303 004

them when I grow up. -

I would like to be in a club or on .3528 015
= a team with them -

They are honest. - . 3u65 017

I would like to go on a picnic with them. .3803 - .009

They are pretty dumb. ' . .3135 .028

I would like to have one for my teacher ,3058 033 -

L

next year.

I would like to see-one of them get . 3346 .02
elected Presiden of the United States. °

There were two Pearson's correlations of less than .30
which were not included in theglist abové, bﬁt were statis-
tically significant. These \scale items were "It is easy ‘to-be
frlends with them," and”I would like to go on‘a -picnic w1th

them=." .
3

13 | ,. , | ;o
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Hypothesis III is confirmed for the orivate school
group. e
.- When the children identified their four most frequent
" playmates by race, there were a number of unexpected findings. -
Therefwere*sereral racial misidentificatidns found because '
I know the children named. One fourth grader named a child
wholis’dark tan and called her wbite. Another child was
named as white by a‘second fourth grader. This child is
| white.on the basis of skin color, but has a black father. As ,
the children sleep in each others homes, this }act,was known '

_ 'to the chlld tested. A second grader tested but not repor- -

ted on in this study, called a dark tan Chlld whlte. A . ¢

fourth grade boy was 1nterv1ewed and when asned the race of

A -

several .light skinned chlldren, black by American standards,
he: was unable to -do so. He accepted that one of the children
is black because he says so, but did not know about the other.
Another fourth grade child asked how to code a friend
who ;s "half black and half white." Asked how she would
describe her, the child dnswered, "I'd describe herxas my
best friend." She settled on half'black half white. A
flfth grade boy asked how to code someone who is half black
and half whlte. When asked what he meant, he replied, "Like
_if. he s Jewlsh." A third grade boy asked if he could think

of Presidents when he responded to the statement "I would

.

, T4
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-

like to see one. of -them

9’

States.”

-and Theodore Roosevelt.

passed unnoticed:
describe their black‘frlendsc
i &

brown.

* Hypothesis IV

-

the difference being stronger

.the corre’atlon begween sex and attltude.

one; girls two.

TABLE 3

BY TYPE OF SCHOOL
r ‘

a4

mmucsmw@[

Asked whom:’ he had in mlnd, he mentlon

he responded that Theodore Roosevelt was..

»
*

Boys were coded ,

[

r -

"Table 3 shows the statistically 51?n1f1cant scale

-,

is a relationship between sex and racial attitude.

LIRS

There may have been 6ther misidentifications which

get eiected’President of the United

ed Lincdln

‘Askeéd if any of these menéwere black, .

R4

Chlldren often used descriptive térms to
2.

tan, dark tan, brown, dark .

¥

The evidence tends to confirm the hypothesis that there ’

Girls do

]

- PEARSON PRODUCT MOMLNT CO?RELATIONS BETWEEN SLX AND ATTITUDE

: express more -positive attltudes toward blacks than boys do,
among prlvate school ch11dren..

items for.

~

They make good teachers.

3 - -
. ' , To-

-~

Scale Item r P
I would be willing to .jnarry one of them .3170« 017
when I grow up. - é
They get excited over 11ttle things, © .3037 021
i it e .
PRIVATE SCHOOL
: .385u .008

- x
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TABLE 3 CONTINUED
. PRIVATE SCHOOL 3 )

Scale Item . - r p

It is easy to be friénds‘ﬁith them. .3119 028 -

I would like to have them come to eat ‘ . .3u4u45 #,017

at my house.. ) . < y

. . . )

I would be willing to marry, one of them 5514 .001 >

when I grow up. . .

They are honest. .3253 023 -

I. would like to go on a plcnlc w1th L4304 .004

them. ", , _ .

They are pretty duﬁb. ! .3329 .021 ¢

I would like to have one for my teacher  .3058 033 ’

next year. ,

I would like to see one of. them get . +33u6 .02

elected Pre51dent of the Unlted States.

o+ TOTAk GROUP
I would 11ke tc have them come, to eatf ..3107 .6o2
at my house.- . Y / " o
T would be willing to marry one of them 4240 .001 .’

when I grow up. . , » .
. { ) F) . LN : * . . -
I . £ ) . 2 2

Some items not included in the table above’, showed-a
' statistically 31gn’f1cant relatlonshlp between sex and atti-

' tude of less than 'LP' These were for the publlc school group,

) "I would like to have-them come to eat at my house,” and

"They arq'pretty'dumb." For the total group, four items were

significanp at ﬁ’ 05, but showed less than a moderate

‘These 1tems were "I would llke to6 go on

correlation of .30.

- 1
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*

a picnic with them,” "They are ‘pretty dumb , " "They get

excited over little things,"ﬂand "] would like to have one

for my-teacher next year."

~
-~

Pearson s r for the- correlatlon between sex and playmate ‘
- .
choice for prlvate school chlldren y1elded‘a correlation of

-

42, p—.OOu, 1nd1cat1ng that pr1vate school girls are more 3

likely than pr*vate school boys to name black chlldren among

’

the four children they play with the most,, Pearson's r was

-

not slgnlflcant for thepubllc school group.
. Thus, for'the private school group, playmate choice and
sex are correlated with attitude, Those chlldren who name

black playmates and girls are likely'to have, more positive

attitudes toward blacks. For the public school group,

playmate ‘choice 1s not correlated wlth'attltude. Publlc
school g1rls have more pos1t1ve att1tudes towards blacks on

only two 1tems, compared to nine for the prlvate school group.

The shared variance between attitude and playmate ° -

.-

choice for the private school group, r?, ranges from .20 to

.09. 'I‘he.r2 ’or sex and attltude for the private School

’
s

>

‘greup ranéeg\frOm ﬁ3 to 09 Playmate ch01ce and sex are ,

"important factors in attitude, but as r2 showsl a substantial

- ~

part of the variance is unaccounted.
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Social Situation . R

)

) ,Thesinfqrmé%ion yielded Ly the qqpstionnairé on piay
é;tterné is summarized in the Tables 4)‘5, 6 and 7.
* TABLE 4
PéﬁéNTAL ?EgCEPTIONS‘Of PLAY PATTE?NS 3} TYPE 6F’SC§OOL

Y

Public ) ' Private
29(64%.4%). - 21(55.3%) Play with black and white
) X children. -,
8(17.8%) “14(36.9%) blqy,mainly with white
: . ' children. N
’ ' = t $e.
. 6(13.4%) ’ 2(5(3%) ~ Play mainly with -black
) ) children. L
-
1(2.2%) B 1(2.6%) * = Isolated..
1(2.2%) ‘ - Datum missing. =

<

: 4
Chi-square analysis is not statistically significant for

-

difference between the two groups.

-
ey
-
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© TABLE 5 - . -
s’ . .
PARENTAL PERCEPTIONS QF VISITING PATTERNS BY TYPE OF SCHOOL ,
‘Public ' Private .
. - 204.,47%) 6(15.8%) Neither visit black homes nor are
{  visited by black children,
, (. -
2(4,47%) 0 | Visit black children, but black .
o : \ __.children do not visit child .
31(68.9%) 22(57.9%) i Visit black homes and are-visited. ,
. B by blacks. Children eat in each '
other's homes.
6(13.3%) 7(18.47%) % yisit black homes and are visited
. , by blacks, '
- »
. 3(6.8%) 2(5.3%) . Black children visit child who does”
R not visit black -homes. p
- i(Z.ZZ) ’ Péreéts do not know,

1(2.6%)

-~

-

162,2%)

_Chi-square analysis is-not statistically significant for difference

‘between the public and «p

o

Missing datum.

-

-

rivatg "school groups.-

.

4

'ﬁ -
” . ‘ TABLE 6 ) N

PARENTAL PERCEPTIONS Q? PA%?Y ATTENDANCE PATTERNS’BY ?YPE OF sCHOO£

« Public ~ private ) f L
2(4.5%) “1 14(36.8%) = Neither invite black children nor afe

oo ' - ; invited by them. e

33(75%) 18(47.47%) * Invite blackechildren and are invited
g , by them. .

* 2(4.5%) 1(2,6%) Invité black children, but are not

invited by them,

o -

7
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| TABLE 6 CONTINUED ,
L .
Public . Private
s \\ - . -
1(2,3%) 0 . Do not invite black childrer, but are ° T
! . \ invited by them. «
3(%:3?) ’ 2(5.3%).. Do not give 6t attend partles. )
3(6.8%9 3(7.9%) Parents do. not know. -
v . i "n \ N -
. 102,2%) . o Missing datum,

N PR . -y ) *
- - » Chi-square analysis is.statistically significant at p=.013, Cramer's

~

-

) v=.bb, | e o .
T \ o TABLE , " '
S PARI;:MZ;{I} PERCEPTION OF PLAY RADIUS BY TYPE OF SCHOOT, ’
Public \ '/ private _ ' i ]
. 16(56.4%) X\ . 15&35.5%) . Within two olocksjor less. = ’
11(25%) p \ . 8(21.1%) Within one-hatf mile, "~ )
17(386%) . 4(10,5%)  _ Within one mile. - e R
. 0 | ‘11(28.9'/.') Further than oné mile. | ' '

Chl-square ana%y51s is 51gn1Ficant at p=, 0002, Gramer’s V=,48,
There was\no ‘statistically 51gn1f1cant correlatlon between phy51oéi

activity level as perceived by parents and the four most frequent playmates
P ’

reported by the ihlldren Item 34F in’ questlonnalre. Judith Porter's

observatiop that more active white chlldren tend to play Wlth black .

chlldren ‘may st111 hold true, Parental perciptlon of their child's

-

activiity level may be qu1te 1naccurate. It had been anticipated that

/ —

there would be a change in the racial component of play patterns with age.

+

3 . ':I

% . ‘
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There was not and only one parent perceived that his child had fewer . ]
- » ) ” ) ~ \ i

-

- black playmates than previously.

I

Based on the above data, it seems clear that most o% the children
. in both public and pr1vate school chiidren play hlth/black children,
? - N /
! visit black homes, .and are v1s1ted by black chlldrén. However, -the .

1dterv1ew tapes leave the'distinct impression that on average the

¢ -

; g public school children saend more play time in rac1ally mixed groups . o

and have‘more intimace relatfpns with black children, than pr1vate_

-

{school chlldren do. This interpretation is supported—by the facts that

re-a—

.. public school chlldren are’ more llkel} to name blacks among the four
childten they play Wlth the most, to attend parties given by black
children and to invite black children to'their parties, and that publio

school children are more likely to playiclose to home., Thus, a positive N - _f

3
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'communlty in sixth grade or younger, g o c ,
* L. . Fiernd

pitture emerges of contact between the races for white chlldren in the L imﬁ

This relationship. may change after sixth grade,  The community

ES

7 ;
LA , -children ‘tend to go to a variety of junior hlgh schools. .Some move to g

AR ‘

- Y - -
’ - " - . :
. 4

other Jurlsdlq;lons. Very few of the community elementary school "

f

. ' graduates, black or white, attend “the, nelghborhood junior and senlor g B - CoL

»
-

hlgh schooIs. kenny s family talked about th&\\lssue. Kenny is a

», H
[

" - popular child, act1ve in the exten51ve soc1al life of his street where’

- a raclall/ mixed group of -children from several biocks . around play. ,
‘i‘\ . - ’

i - The famlly older chlldren were much like Kenny at hlS age, -but chadged‘

.

, as th(y grew older. They continue to have black friends ~and to date

»

e

* .

.

blacks,‘but feel a barrier between themselves and blacks. <Niis, future




77

social relations will be ". . . based on his future experiences, too,

0 T

«  because lwe don't know whether he'll have the same ones as the other
o . . ) ) . 5
.- children. But what he's thinking at ten is not a definite indication

: that -he'll be thinking the same way at sixteen."”

A Gail's famlly echoed Kenny s. All of her friends at- her siumber

i

n . party-were b%ack. Her father reflected that time may change Ehese
s . " L]
Y relations. "I suspect as they get -older the. pressurés would be such

that she might find .it increasingly uncomfortable to associate that
eﬁelusiveivaith Blacks;" A aumber of parents with teen aged children

T commented that filendshlp patterns change during the teen years.

o *
“l

The statistics presented are not by themselve uffrc1ent to’

{i describe the range and quality of the children's experiences. Their

* comments and those of their parents will be used to fill out the picture, ‘

’All,names used are fictitious,

E :19_2 : ) ! . > t .

i

Joe, a sixth grader, summarizes what many parents perceive.,

"

- LI
"My best friend is black and he and I are on the eXact same wave length .
“on everything." "I really like him a lot." "There really aten't any ]

racial groups around this neighborhood. "Everyone gets alongs" H%s

_/3"

" worst experlences have been with a large whiteé glrl who beat him up.

. -

Joe says he doesn't like to fight; “I'm not that much of a tough kid."
- He is rather small for his. age. - ‘ : C s

-

The klds call each other raC1al names, But the blacks call the .

blacks 'nigger’ . . o . Lt's got dirty anymore; it's just 11ke a ..

~o “ N ‘ o~

greeting. « «
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<+

Whites say it; blacks say it; everyone says it ., . . Idon't say it.

They cali the white kids 'nigger', tooé" They lﬁiack kidgy like to

cut down or each other, I've found. They call your mother 'Oatmeal Eddie’
[y

and all- this stuff. They insult your race and stuff., You don't

It's

really think of it 'cause they're not;really trying to hurt you.

f . .
a game now." . ‘
"1 like growing up in a place where you have friends on the white

side and friends on the black side because then when you get older, you
: e .

can realfy get along with peOple better. When_you've had experience

W1th them, you get to know alL~types.

In fourth grade, Joe talked like the black k1ds. "I don't any more,-

f1I talked like one of them, they'd say, 'He's one of us; he's
Qs

Now, I say the heck with it. , If they don't like me

I figured i
a real cool kid.'

now, there's no sense putting on a masquerade for them.'. "I found out

—ra

in f£ifth grade they started resenting it. I m'me now 1nstead of

something else, whatever it is." He llkes h1mse1f better for that.

They say he is amall,

Joe's parents perceptions agree with his,,

needs” help in a fight, and gets it. Hls own -peer group, black kids

s

in -the group, came to his rescue. Joe understands this." "He's always

had g?od friends thete /Zh tie community‘schodT/." "He understands that -

i %

me g01ng -on- here Wthh is also very very serlous. I think

theré's a ga
he' s 'dealt far, far better with it than I thought he was g01ng to be~

oWs everyone, according to ‘his family.

able." Joe!s a fr1endly boy who kn
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Friendships X N
There are many close friendships among the children, Black
! . I .
children often’ sleep at white homes and white children sléep at%black

e - homes. “Barbara's rmother commented, ''The children act on a much |

, . . A

different level than the adults do." The ‘black and white' children sleep

together, eat together, and go out W1th each other's ‘parents, but the .
{

parents are "arely friendly, according-to her. Some families repeaéed :

F ™ - \

Barbara's fagily s perceptions. Some, however, mentioned close rela=-

tionships with black families that were reflected in their children's®

experiences. Michelle's family was one, ''The relationship with the k*ds

! across the street is so close that the households are interchangeable.‘

It could be a common house.' "We were looking for a natural intérchange."

The racial factors of friendship are perceived by some parents as

being 1nc1dent1a1‘ Rosemary's" mother told, "Now it happens that all of

her good friends are black. I'm quite positive that they were not chosen;

. *

for thaL‘reason . « . . It just happened that way." .

ﬂMany of'the public school children participate in scout troups

i

wheye they are one of a few white children, Some of the boys participate‘

=

in team-sports and other act1v~ties at the community recreation center I

I
where theré”are few white children. . Sometimes they are the only white '

-

child on the team, Fred participated’in the interview and nodded hisT:

head while his mother talked, 'He's very friendly, you know. He makes

-

friends with just about’ anybody. Don't 1;ié7 make no differefice to e

him . . . ." "He has as many white friends as colored.! '"He loves .to
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stay after school and stay in the recreation room." Fred joins every-
o i

thing and says he like the community school very much.

-

A number of parents reported that their children tend torplay with
whomever happens to live on the block. But, some children choose to

'play more often with white children., -Al's mother thought he was |
patterning himself on his parents. '"Probably our closer relationships,

- g 2 Pl
in most cases, are with white families." Another possible<reason‘for

his white preference may be that Al is.not very athletic and black
children tend to emphasizé sport, his mother. said. However)iAl;‘a
public school boy, does play frequently with black children.

Ed's mother agrees in part with Al's, All of the children
between about six and twelve, who live on the ailey, play in the alley.

The group is racially mixed. Ed, a private school‘boy is not athletic.

-

"I think that that probably‘liﬁited his sort of horizons in iterms of

o

interaction patterns. That is, if he were & more physically active child,

engaged in more of the games- and such on the street, his pé?terns of
firendships might be Jifferent." Attending private school has restricted

his 1nterrac1al contacts. ''He really hasn' tfhad the Opportunlty to .

-

build a neighborhood base. That's the price I think you pay for a

private school choice. It takes the child out of the nelghborhood. .

Ed s f%lends are mostly white.

Som¢ children have dszzculty maklnb friends. - ’

Al

Natalie's family said, ""She feelsathat she can't make friends as

easily with black children and she feels badly about that. She wants to
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L1

have friends. She wants to have even more than she has . . . . She

feels it's difficult because she's white to make friends. Amy's mother

*

described her social difficulties in terms of her personality. But,

"I think her position as a minority did to some extent /zhfluence her

<«

social probleﬁgl, but to'a lot less extent than I had been concerned
about after first,"”

Some families reported that their children were sometimes réjected

- F -

by black childrgﬁ or sometimes fear them. Danny's family reported that

he plays with the children.on his block without racial distinction. He

sleeps in the homés of black children and these children are included

in his family's activities. Howéver, in the last year, Danny, who is

. A . 7
small and not very aggressive, has developed a fear of some black children,

-

"lle seems somewhat frightened and concerned about big children who are

black, particularly those ip the sixth grade who have frightened him.
. . >

Bullies, He does not like bhllies! I would say within the past year

or two this has been something that has surfaced.”

b %
El

. .
Parents' perceptions fnay differ widely from the child's perceptions.
- § ) -

George participated in the fnaerview. His father said, "My own feelirng,
- - . g' R »

is that he has some handicaps lgbciallz7. I mean that the environment

here is not the easiest environment for him, He's a rgaébpéblj happy,

) . -

healthy kid, so I think he can adjust pretty well here.” George

[ - "

disagreed‘iﬁ&gsaid no,one ever refused to pla} with him because he is
white. They w?n't play with him, George said, because they're 'that
& ’

kind of person;

’




with the black children at camp,
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Emily thought the children at s

white; while her nother believed that race was no

days were very miserable.

It was stylish to be tough.

"By the time they get to third grade up there,

.

1ittle cliques."” .

Louis does not play with the blac

-

the street.

LR

d then they said

talbed about hlS dlfflculty with the ch11dren on

sitting down-and they put sand in my.hood an
{
That's what started
z - , - g .2
After that they weren't friendly with me."” "But in my déamp,
. %‘, -

on. . oo ZIhenit gét all on my head.

not true," "Everyonefs friendly." v

Hal has’played wi

’ =
t'’the main factor.

S

She'd cc\e home at recess and wouldn t want

’1tp gq,back to school.” " lot of the kids at school had ‘a tough thing.

they're forming their

He participated in thé interview and

chool picked on her because she is

""Some

:k children on. his street, but plays

"I was

to put it |

it all .~

that's

4

é

th the boy-next door who is his age and black

His parents @escrlbed his relationship to

since he was a preschoolers

.his’friend

s sometlmes excluded by the other black children o

b4

Hal i

Hal told-me there are no black kids in his pri
°
does not 1like blaeck children in general.

o

white on a, team,"” he said.

don{t act rlght sometimes, You get i

only like cach othem and might gang up on me.
_and! blacks beat up on them,"” ' l.ﬁ\_fzs:;jf':‘f 3

' . , "
P s

.

K]
B

. . '
¢« £

as close, yet normally full of reconciliations afte

-

n his street.

ivate school., He

"1 would not feel right," "“They lblacks/

"It's not good to be the only

n a flght W1th themﬂea51ly. They

Whltes dog!t 11ke blacks

1 can beat you and I'm tough and like that.™

r argumegts.

-~

»

ke
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Hal no longer feels comfortable in a black group, his family\‘ .
. 3 -
reported "If he':fthe only kid in @ group.and the kids are . . .\ ’
1nvolved in an actigity which 1nvolves a lot of cultural speeoh or -

»
- . .

colloquialisms, or whatever you want- to call them, I-think he s begun

to sense there's a cultural difference between blacks and whites."”

.

"He used to speak fluent 's¢hettoese,'” -but not any longer.~ . . e

-

l~'

Many parents of prlvaEe schopl chlldren said that the black chil-

dren their child played w1thwerech11dren who attended his school. and
a - - - . \ _ N ..
also ,lived nearby, = ¢ g : . ’ :

{tk L Mlnorlty Status

This section deals pr1mar1ly with the public school chlldren as

- ¥ -

few prlvate school children consistently experlence m1nor1ty status,
¢ -

Only one private school child was réported to generally use black speech g

.

patterns and manneriSms. Four pr1vate school children were reported to
act differently in a black ‘group, more subdued or frightened. As noted -
in the fiTst chapter, the communlty can be divided into two sections.,

The median house value and, presumably income, are about one and one-half

o times higher in one section as compared to the other, 'Fourteen of the .

pr1vate school chﬂidfen live in the more expensive sectlon as /€0 pared
¥ -

. / -

's were likely Lo

P

to eight publlc school childrei., In that area, pare
report that the black children who lived near them spoke only standard .

English, Thewprivate school children tend to have contachfonly with

black children who live near them orqattend their schools, In the less'

. 1 4
'enggpive section, most of the black children speak standard English, but

"

use black Enélish while at play. Many white parents of public school
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t that their children adopt these speech patterns whiie

chi-ldren repot
.-

<,

at play. ; . ' . I
¢ adaptations of the white public

Table 8 summzrizes some of th

o minority status as perceived by their parents.

" school childréﬁ‘t

ents were asked-what changes if ‘any they noticed in their children

‘Par
- in a black group. . )
N TABLE 8
3 PARENTAL PERCEPTIO\S OF ADAPTAT IONS TO MINORITY ?TATUS,
- PUBLIC SCHOOL CHILDREN ONLY ’
Number of Children i Change
- 20(44.4%) . . _ Nome
1(2.2%) ‘ ~ Speech changes
T 10(22.2%) B Speecﬁ and mannerisms ‘
) . change
12(26:7%) . Black influemce presemt

in any 51tuat10n

Other

>

) 2(4.,47%) )
{5

Chi-square between type of school attendance and speech and mannerism
changes was statistically significant at’ p=. 0001, Cramer s V~.53.

nts of parents will be/used.to recover the range and

,//
ren's experience. Most of the

Again the comme

&

qualit

families felt that mlnorlty status was of very little 1nportance. As

stated previ?usly, many parents felt %hat race was of 11ttle 1mportance

in their children's .lives and had trouble focusing on race as a _sepa- 2

rate element of their children's lives. Unless otherwise stated comments

public school children.

 were made by the parents of
. . .

y of their perception of their chil
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- .
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The parents of the younger children in the study'perceivedgfewer
¢ »

adaptations‘to minority status, Around fourth grade, certainly by

T - fifth, there is the perceptlon that the children begin to sepatate along

’ racial lines. Some parents~reported that around this time their children

are called racial names, This perception is not universal,, Three boys,

one fourth grader, one fifth grader and one” sixth grader said that they

were never called racial names and did not hear others called them, Fred,

.« - . -

a fifth grader, said, "Some people have fights, some don't,” For him, .
3 ' L

"~ Trace did not seem to be an important variable. ¢ .

Bernadette has long blond hair, In first grade, the black ehildren

?ondled her hair and called her beautiful, acdording'to her mother., By i

"-fourth grade, her mother said, she was hit, called ‘honky,' excluded

’

P

{ ) o
and picked on by some black girls. "Bernadette asks, 'Why do black kids

say they're so much better7'" her mother reported. Yet, Bernadette has

black friends who sleep at her home and she at thelrs.

Ira 15 inffourth grade. He does not llke sports which his famlly

\ » -

T - | .

. thinks sets him apart from most of the black ch11dren. He‘did not join

ral '/he§poys durlng outdoor play and the glrls called him 'honky and )

~ A

;’;"> > sthreatened- to beat him up. He reJolned\ the boys group and found that -
2,'— ’ the glrls left him alone. His parent; wonder if his experience was part .
o . ‘of normal boy-gfrl tensdons or was racial, i
& . Tra's class read a story about an Indian:boy who deci

nothing more to do with the white man, Ira, the only whlte boy in his

class, felt that everyone was staring at h1m whiie this story was being

.
’ * - . ) . "

~ ‘
. . - .o ‘
.7 i
. - * B 'ﬂ 1

" 1 - ‘ k] - iKY
- - - R |
- . . . - 3 i

» . . ’ P
,

ided to“haye ’ ‘
i
\
\
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~

read, according to his parents. He family also -observed that hé was.

left out of the animated conversation of a group of black children after

a trip. L *

Claire plays mostly with black children, All her playmate choices
. . & _ .
weFe black. , In fourth grade, she was isolated, called racial names,
’ and felt very badly about thlS,.&”COIdlng to her family. They 1nterven°d
e~

on her behalf in the school and by fifth grade the dlfflcylty was gone. -

Her famlly belleves that %he name calling behaV1or was stage specific,

P

that childrén of nine try to decide who is part.of the group and who 1is

not so that prominent differences are exploited to the end\of-2xgluding

some. - i
. R . .,

Cla1re s famlly sawsher difficulties as sometE;ng too difficult for

_(_.

a child jp handle alone and 1nslsted that the school handle the sltuatlon.

In general, her barents said they expect Claire to take care of herself’

‘

i

™ *

and she is quite capable of this,

-
o

One of Claire's friends is a child whose family speaks black English.
_With them, she adopts black speech and mannerisms. She_doesn't speak

black English at home "unless she slins.?. When asked if shé disapproved
of such speech -at -home, Claire's mother replied, "I sure db!f‘I think
©its poor Engllsh IF's not an asset, It“s not cute to me.," )
Sam experleneed racial, d1ff1cult;es in fourth grade, 'He does hate
be1ng called 'whitey' and that nakes h;m angry," He s be1ng beaten up
~

fairly regularly or thr eatened with it /1n flfth grade/ and belng called

k4

% = ’
. .ok
- - ‘ . . i ”
s " - 3 / ”
.

"
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'Honky® and ‘whitey'-and that kind of-thlng .. o o He feels dumped

upon,’ He has not generalizea his experience with some blacks to all ' .
¥

blacks, according to his family.‘ "He has a very healthy consciousneéss

that bastards come in -every color.”" Sam's parents noted he uses black

speech patterns and mannerisms while at play on the street as do his - . -

v

vhite playmates. - . N . J_

s

. Sam talked about his d1ff1cult1es whlle worklng -ont the att1tude,V

- - »

scale, ~"I1 make -a weak impression, ‘ but he belleves he is also beaten .

3 . =& I3

because he is white. 'Most of the glrls hate ‘my guts.,! Most of my

friends are white: None of them /black k1ds/ ever want to be’frlends
with me at school; I don't have many frlendst Sam's parents said -

: ' they referred his problems to the school, Some group dynamics sessions : i

* L N b, 4 [}

were run,—the link W1th the girl who was the rlngleaderr1n the attacks

- -
Y
.

was broken, and the_harrassment abated. . o )

Feelings_ about racial-names differ among the childted., See Joe's - .

r

: ‘ comments in the preceeding section. George said'black‘childreh call
’?'. ) white children 'honky"because they are angry and it really is not a 3
. »’rracial thing.' "They really are 'honki?s, ' he said, Asked if fhe ' - 'r% .
L 3 . nare bothered hlﬁ, he replled, "Not that much."‘ George's parentséﬂ - !
fq believe the rac1al atmosphere of Lhe school isyhealthy and that )

i .
5 3

racial incidents are afminor part of the1r child’s, expegience;: GCeorge
' A‘ . 17«-’ . *
ard he acts“dlfferently 4in a black group, he is more gctive and fights

[y

" tore, -1 play dlfferently.f George stated that his speech ohanges to )

C conform-to the speech‘of the group in which he finds hlmself. ., ) . =

'
3t hd
> . & i .

PE

-
el & = ~ v
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v a more pos:.t:.ve react:.on.

.
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Rosemary's mother believed she “is called. racial names and uses

_racial names ‘herself in. Elghts. This is just another way to insult,

Rosemary‘ 'gives as good as she gets

She named four black chrldren as her most'frequent playmates’

shé said, " and has no troublf

ﬁarbara was the only white girl in

her class for half a day in

fourth grade, "She did not like that at all," said her mother. "She

felt discriminated a;ainst." Barbara was very hurt when some black
i 4 ¢ R

»”

children made fun of her at gymy derided her dancing, or called her

* - 8

‘honky' or fwhitey.' "I think that because she feels different,

’ ¢ . -

there s a degree of, Iwon't say paran3ia because that's’a very strong

X

word., 5ut it rs almost - that, where she feels @ certa1n ‘sense of be1ng \\\< T

-~

&

isolated * And" I th1nk that if she extended Berself more, she d meet

4 “
- LTI 1
v é
. - o
",931 <

Edlth's fam11 has been very disappointed with fheir. experience
y y P ,oned P

o

s
t

in the community. They bel leve they wefe naively jdealistic when they

first came. "Je wanted to pretend everything's equal. Thete's not a’

Everybody s the same.,

i3

the1r 11ves that there s somethlng

{
th1ng in the world to talk about. Then they go

to school and get the shock of

-

. 5. . ‘
hgme “td me~11ke Cook1e /a younger 31ster/ L

* .

ICOARE S

wrong W1th them and come.
""u vae b (R %

" did this year almost like, -Mommy, why dldn € you “tell me there s,

/

1
'I

» PRt

.’

something wrong Wlth me, The hildren 1n the famlly‘have been told

hy black children that they cannot ‘be fr1ends with a white ch11d

t

because whites are résponsible for, slavery.
. A

H

-
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Edith, a fifth grader, hadtsome pacial difficulties alil
/ i
- along,'accordlng to her=famlly, but these worsened in fourth -
\

grade and have cont1nued unabated. Edlth's famlly sa1d, she

" -
- . -

Yo : s/hlt and called many names, some of whlch she is too. embar- s

e T / 7.

rassed to repeat.“ The famlly belleved that chlldren galned . -

i

approval by tormenting Ed;th who would not defend herself.

3

At the parents' request the school 1ntervened ‘but the
!

R ) s1tuaxlon 1mproved only sllghtly. Ed1th s youngep 81st,r,

o LY . . -~
’

jlﬁ Claudla, fights back 1f she is plcked on and is not plckea . S
'.f‘ - on as %uph as Edrth. Claudla s mothen belleved she could - . e
F - tell the race of the personﬂblaudla 1s talk1ng to on the

'telephone by her speech pattern and body movemen?s./ ; e f/

I . s 1 L3 s : : /

<

" All but one-of the chlldren dlscussedxsovfar who =~ 7
v."b . : . e
7 _have had dlfflcultxes have named onemop7more black.chlldnen______ /%

-

. ampng the chlldren they play wlth the most.

-

T The commonest adaptatlon to mlnorlty status reported ) o ' C

< Vd

S * by. parents was changes 1n speech and mannenlsm.from the

. Y .. :
- o

.dominant whlte pattern. " Most parents bel;eved that the P
& nelghborhood playgroups tend to speak Engllsh strongly ‘/

1nfluenced by‘black Engllsh and do not obJect to. such speech . I

out51de. "I'm'del?ghted that, he swltches back and for%g

» . “ ’
I think it's sort of fun," said Danny s mother. Many ] 2
parents obJect to the use of other than standard Engllsh “ P ‘ o
8 at home. Sldney s mother sald, "I'mustisay it does botﬂer
i/ me, I have to say, !look, I know you g0 to school with black -

EXS -
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' « B ~ - t,
= ;
.

~ . o \

L « - 30
kids . ; . but why must you 1m1tate them.' Sidney has a

loose2U01nted galt h1s mother defines as black and finds-

?

* objectlonable. Another mother'called this gait a 'pimp!
. walk. , L | ?* - ’

- = 4 - -

: . ' ‘Fer some chlldren, the adaptatlon to black speech is’

-

<

very complete, accordlng to thelr parents. Harriet s

N ﬁ“'mother said, "If one is llstenlng 61 the alley and Harriet's.

——

“with a group of youngsters who are blacﬁ and Harriet's the.

-

only whlte youngsterz o e by 11sten1ng in terms of

- pronunciation and tnne and speech rhythms, ;t sanot clear‘ ‘
l . [ .

that there s a white Fhlld present. .Harriet has. mimicked

0124% so flnely that she cap speak and walk black -and be black."

.'"What shé- has- 1nd1cated recently is that rf a wh1te youngster -
P - i - ’

AR at school does not lee then you/Teally get it. You<§e o ;
- 'really left out, youiget some verbal abuse and th;ngs like '

e “ » \. 4 M T

' that. So because ShF jzves , she's accepted. When oo L

- Harrlet is 1n’a‘blacr group,xfTHEre seems‘to be more body :;I S
oo ,' éalk»" "She seens to just bé more phys1cally nOV1ng all the /

'txme when she 2 with a ‘black. group,than when sheas w1th a ./, )
) B thil group._% Raclai name calilng began in flfth grade, , ’ /

f . ¢

‘s : ~t}arr:iet's her thohght. "I thlnx 1t depends ‘on- the. wh1te ;

S T s e e B . . ;
< child’s responsefwhether the harrassment contlnues. For ) /i
- Lo - R ..,¥ [ . K N

. .. PN
Harriet, it did:not. ~-Iike Harrlet s, famlly, Brucets sald,

. . -~ N ’ f L

NN "If you closed your- gyes; you wouldn't know The is whlte]
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Two families report that their children feel left out

i

'aﬁd wish they were black. -Sidney's mother said, "I feel

sorry fod my children because they really are in.a great
' ./ part a 0 inority . .. 1 don t think they have enough -
texperlence w1th1n thelr own—race. I think they.re living. \
v\ . too much of a black llfe. . They want to be closL to, the s
/ }chlldren at school and feel shut ?ut ibecause of {helr

/ 14
! whiteness, according to their mother. "They'd rather be - o

N / - - .. : hd [
. P - i . .
’ - . n : . ‘- . . !
.-
.

v / s blackto L4
. —Todd's iﬁmlly is well satlsfled with hlS s%hool‘expe-’

re

rience. His: mpther sa1d, "If I have any" quarrelkfifh the’ ;
K .
~school ene o it s that there's been such a heavy influence

N 7 of let's learn about black things; -let's learn aboug black
' /ﬂ};ﬂ/h;story, let'é learn about black heroes; let's learn iPOUt :
7. all the good things that black folks have done that my kids s

A

S have cdme home and said, 'Gee, I_wlsh I was black!'" Todd's

.family. fears that their children dre losing their iderntity = = .
: . ) /
! . U ’ . . /
, , as whites. "Now our “kids" 1dent1fy all that 's good with L
black and our kldS are whlte. . L s - i

~ 1}

A

Larry also felt ITeTt ‘out because of the empha51s on -
blackfstudles. He partlclpated in many school act1v1t1es )

and recelved na%y awards. On the whole he enjoyed his

. ¢ i
. school eyperlence, but- felt a sense of being in an allen

culture., He part1c1pated An the 1nterv1ew and acknowledged'

L / ) /




4
3 - . *

- 7 . - .
~this was true. His parents, like several others. observéd
" that Larey hds to deal with two minority statuses, being

both white and Jewish. The strong emphasis on black studies

#

and the small group of whlte chlldren in the community. schog;
o

- contrlbuted to Larryas fee11ng that he is participating in

an alien culture, he and hls famlly saud. Regardlng the

- .

cultural studies currlculum, Larry s father said, that the"

des1gners of the~ currxculum may not have meant to minimize
-7
ey ~ L4

the contrlbutlons of other groups. "But consc1ously or

unconsclously, innoczntly ortnot, 1t comes forth this way

. ‘e

and gives one the- feeling that the black minority group is

. - = - - r -

. - . - ;S Y.
better, more productive, has made & more substantial.

- -

-contribution than other mlnorltles."

-
-~

Only two families of‘éhiIééen attending private school

have exverlenced ra01al difficulties. Sean and @ sibling

orLglnally attended public school. Sean is a quiet boy.- .

- - P

While -in the community schoel, nis parents said, he was .

A ¢ -

-fblghtened by the rltual flghtlng and children being beaten.

Another child forced him to do his work. - His parents believe

-

it is harder for a white boy to ‘be acéepted in the school's

student culture, but state that they know black boys who have

" had dlfflcultles similar to Sean's. Sean hasn't been

- y -

comfortable around blacks since he was ,ix. He perceived

A ¢

" them as tougher - different. He -and his.sibling and a

*
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the same trouble elsewhere, but attrlbute his dlfflcultles\\\¢/
A

/

-

£

. « .

- - Pl = - -
% 93 v - ; L

7 l;r'i'. . - o
fr1end were roughed up and held agaznst thelr will by.gome SR
k -
black boys they knew and now he is afrald to move around Y

- bl

the communlty. Sean's parents beiieved He mi’ght have had-

at least'1n part to race. They are d1sapp01nted and believe  w»r =

living in a raclally mlxed nelghborhood is more compllcated
" ’ \) -

than they had imagined~ "We may be in over ourxhead~~ %»

-

-

Morton's famlly flnds that- the younger chlldren play

- -

well with- black thldren, but that the older chlldren are
>

%,

frlghtened when there are many black fc/r’uldrenﬁ on ‘the .street. : 3

f'.“" X, ,
"My kids, are lntlmldated on’ the 3 ei“"”MQrton s mother

.~

.said. They have been pushed off thelr b1cycles, rejectedg ’ . .
n( - . )\ =
and isolated. Morton feels keenly “that the nelghborhood .
- -? "T .

children do not want to, play w1th hlm,' "If he would have

=

been’ accepted he would have been very happy ;o become part - .
s
of the_group . . .. It's because he knows he's not been

s

y * * » ¥ . 3
acceﬁted that he just{doesn’t push himself." Morton feels ’ s

. ‘ L.
he is rejected because he is white.

Those behaviors most mentioned as "adaptations to
minority status by parents of publlc school children were

the use ..of speech and mannerisms derlved from black culture&

*

ate

) Some parents percelved a loss of identity and a sense of e

isolation. Some chlldren weré reported to feel sad because’

they believe black childrenias?a group reject them. This .




,.
.. 9y- , -
o . 4

- . becomes an issue around"fifth grade .- Black girls were -

- .
«

»
.

reported to be the more actively’ rejecting of white children i
3 b

34

o - than .black boys. : ' . e »1 :‘ ~ : Y
*» s
Many parents described their" cnildrendé sense that . ‘e

< ~— = - - oA =%

‘t\

" thepeé are-more blacks than whites in,the~worla. Noreen s .
1 ) - .

¥ - N

-mother’said, ""She perceives herself as a minority. So it’s

- -
% * .

' only‘at the, intellectual Ievel that she sees bldcks beiﬁg

- » - re
-

N discriminated againsta Other parents said that their

3

children only slomly game to realize *hat whites are the g4 iy

'dominant group in this country. The childre1 incorrectly’ . . d

’

- “generalize based on their experience in a majority black
. ) ~ city and almost entirely blacg $chool. system. ) ' 0

Three families described their children's experiences

k1

on a special camp trip in which they- were the only white

- children. One child came home with her hair cornrolled .
5 - . :
and seemed to”have enjoyed her éipenience,'her parents : -
. .
- said. The other two sets of parents felt that their

children were isolated or treated unkindly. One of the

' children remarked on feeling uncomfortable.

- ; B - -
Many children in the community use a ‘swimming pool .- o

- L

which serves a laryer area thdn the community. . Attendance

- -

at the pool is almost totally black Many parents.reported

that their children are afraid to go to the pool without

them. _ ’

.
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- Effect of Interracial Experience

- . 3

-
. “~
~ .

-The parents of children in private‘schodl made 1.4

- W .

responsés bep:éhild[on their assessment of the ‘effect of ‘ .

interracial living; those of public school‘cnildren made

- 2.3 responses perich}ld:‘-Ihe'table;bglow summarizes ) .

Pl
- -

parents' responses. )

-
» . hd b - -

© TABLE 9 -

PARENTAL”™ PERCEPTION OF EFFECT ON INTERRACIAL ~

EXPE%IENCE ON EACH CHILD v
Effect on’Child . Public Private - -
None ) L u(8.9%)# 6(15.8%)*

" More racially toélerant’ 33(73.3%) KN 26(§§.u%)

. Less rag¢ially tolerant ’ 2(8,#%? i 2(5:5%)‘
Experienced prejudice ’ T 27(60.%) 6(£§.8%)J
against whites, - e ] .
More racial ;&qpeness " - 20( e %) ° ﬂ 3(7.9%) . .
Bicultural “3(%.7%) < .0 _

. NegatiQe effect on_self fﬁlS.G%) 1(2.6%) .
esteem - - )

Positive effect on self 1(2.2%), "0
esteem : ‘ - )
Other** | 5(11.1%) 6(15.8%) )

:*Percentages refer to proportion of group giving each response.
t#%Includes the following reépqﬁsqs: freer in body movement,
- has black role models, knows blacks’can be®as prosperous
and well educated as whites, comfortable with blacks, afraid
. to move around neighborhood, more interest in sports. %

v 4

L 190 - e . E
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The parents of publlc school chlldren perceave more

and more varled effects on their children compared to the

» -

parents ofcprivate “school chlldren. By’ ‘far, the commonest

- -
£ 2

hav1ng llved in the communlty. This,vmany parents feel, is
the result of the ch11d‘s experlence w1th blacks who are
» ]

“similar to him., ‘The dlfference between

-

and- private schqol group in thé experience of prejudlce

the publlc school

against, whltes 1s,str1ﬁ1ng. These experiences range from

once to feellng'the object

- . *

Parental comments

-

being called whltey or 'honky’

- -~

" of taunts and beatings for being white.
“will be .used 10 show the range of parental responses ‘to e
1 i T - i
this item. S : ) - v .
) 5

+ Marvin's mother i's pleased with h1s experience in the

comhunlty and community school. ;"I th1nk we are fulfilling -

- l

one of our- objectives in moving to this nelghborhood to

have our ch11dren have a very natural awareness of black

persons in thls soc1ety as equals. It! s~not something we

l l

talk about, 1t s just sonethlng I hope they re living and

-~ -

experlenclng. I feel very good about it."

When asked the effect on Martln of "his experlence in

the community, his family responded, "Somehow'Martln s

- -growing‘up in the‘neighborhood has seemed so natural that ’

.

1 ’ % Oﬂ

response is that the child is more racially tolerant for ~ .

.

- -

o




we just don't think about énything like that." ™They [the

family's children] instinctively think of black peeple as
* - . ”

. Y - ] ~ . .
people and not as a problem race. I'think their first
- reaction is‘to‘fhe person and not toﬁhis PACe . . o o

have to’'grow with 1t to'do that to thlnk of another

3

" person because heds axperson and not be 1mmed1ately struck

by the color he is." . i LT - _
Judy's mother said, “"She's colorblind." "We wanted

g

.her to be in a setting where she' d reallze the world had all

- z

,klnds of peoplegln it and that they were people,.too. I*
think the variety of people “down here at [the .community
school] is a good experience for her. I can see éhe-takes
that for gganted as the normal type of school and 1sn 't

gware there is any othep type of pattern.”

-

Two parents were pleased that their children could

'percelve blacks as beautiful. One notﬂer époke .of her

L4

daughter. .."She said SOmethlngfabout oné of rthe [frlendsJ

was the pqettlest glrl ln,her class . + . +Where'I grew

up, there were two separate columns from.pretty to ugly,
kY -

-

white and black‘ « o o Obviodsly for ‘her there was no

Pt

-difference. The prettlest glrl was a black girl." Nathan'q:

-

fatHer said of his experience in the gommunlty, "Ifthink it

-

makés him a‘better kid." He waswpleased that when he met

-

a black friend p;-the street, Nathan, commented; "That "Betty,

-

/] -

o~
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. she's a real cute-girl." , A . )

- -

. . . .f ..
Ed's mother'summed-up her famlly's experience 1n the

..

-

- -

community. "L1v1ng here has been a good eyperlence. ‘As  , - - )
" d . '

good as it could be, should be, we'd like it. to .be; probably BERY

ke

not. It's not 1deal. But, nothlngAever is ideal, She ' S

>
[

__ .. continued.. ° . .- oL
Some parents see their children's. eiperiences as‘more_- .

L -
- »

mixed. Bernadette s mother said, "She know how to hurt
[w1th rac1al eplthets] and she s been‘hurt herself. So ' L [ Tt

sheé knows how to slap back." She has a pretty reallstlc .

-

v1ew. Ingsome sense she has less prejudlce than 1f she . )

s

hadn't been around ‘blacks because she expects certaln

thlngs from groups of black 'kids sometimes on»the basis of .

acqulred experlence and that tends to turn out sometlmes.

O

But she doesn't expect all blacks at™all tlmes to do those

things to her." . '?‘ . .

- 7

< o Another family sa1d "I think that Claudia is less

appr@henslve than she would be had she llved 1n the suburbs ) .

¥

be ‘cause there’ s .less fear of the known. But at the same ., ~

* Pl

SR time . I think she has more of ah expectatlon of black’

o o
i L. .

, pebple being trouble.! Claudla s sister has had a lot of

-

difficulty with black chi;dren. "I thing they &oth have

benefitted from these close [black] friends and these

wonder'ful teachers. Thejﬁve never had a teacher, a black -

" 3




-5 teacéfr,‘they did not 1like 6r from whom they felt‘ahy¢kind
of'prejudice.“
., Being a minority child in schooyehas been difficult,

accordlng to Larry s parents.‘ "There's’been a lot of negative

3

* feeling, I think, generated by the close p;ﬁhlmlty whlqh

is prec1sely the opp051te of what we all thought was going .
’.';

to happen “If I had it to do’ all over, I'd do the same ~

th1ng ‘We trled ‘to live the way ‘we belleve in 11v1ng. If
l‘ , . d‘

. it d1dn t work out exactly as we had hoped it would, that's L
- part of reality and I wouldn t have wanted it any other way,

* but to try it out. " To make the experlment at 1east. I'm.

"glad my kids have had the experience of 11v1ng thls way. th -

i A few, people felt thelr chlldren had been adversely °

-

affected. "My klds will grow up out of- thls nelghborhood

Y

not liking blacks, W where we moved $nto this neighborhood
feellng neutral, you know. They were here and we were hergi
L and 1f they'll be nice,. we'll be nice . « & " "My kids,

/wlll not‘llve in a black nelghborhood I'm p051t1ve. They .

, don't like blacks because blacks don't like them." // i , Lot
A fewffamllles th1nk that 11v1ng in the comﬁnnlty had
.- o -

¢ made.no dlfference in their chlldren s 11ves. ‘Sabrina'’s

father sald, "I have ‘+he suspicion that Sabrlna ‘having gone.

»
L]

to school w1th~5lacks has made relatively Ilttle difference .
. s, in her entire life one way or another. If she had gone: to

school entirely with wh1tes, she probably would be pretty

¥ L
]

. -
o 5 . o ’

- 1 A
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much the sane. Her attitudes towards other,gids, towards

1 :
Dlack klds and white kids would be largely'the*same " "If

she learns by v1rtue of her experlence that prejﬁdlce agalnst
'I- ’
blacks, whether we-as“OLymplan observers know that's not

really a racial characterlsfﬁc, but a class chardcteristic

-

-

1s not 1mpo?tant> What counts is that it's her exper;ence.
Let her have,lt.’ Let her make her own,_ deductlons, ‘even- if

they're wrong, and let her correct: them as she grows older."

MIris is Iris everywhere," her mother sald. "We‘Jyst

‘1ive and let the other live. Georgla s gother said, ny S

think‘Georgla would have gotten along anywhere she 11veﬂ

Georgia is a natural born leader. Georgla would have -

accepted_people for what they are wherever she lived."

.« .

'S
. Other Data

See Tables 14 through 22 in the appendix for. data

on family social class, parents' prev1ous 11v1ng exper1-

ences in rac1ally mlxed communltles, pr10r 1nterraq;al
‘experlences of parents, reasons for moving into the
community , nelghborhood centeredness, parental perception

of the role of the school inthe child's academlc progress,

l

reasons forarenoving children.from the publlc school and

- £
‘the amount of desire for'raciak’phange in-the Eommunity.

>
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'l." ~ . . ‘S . : Sum-ar . : . ey LR ) ' n.‘ L
- ?n: b - - ‘, ) 0 . - ) ) ‘ ‘ . o = y «
] Mlnorlty status in.-- the publlc school does not affeet: =~ | °

o the attltude tpward blacks of white chlldren as cpmpared too 77 e’

X . .
L]

-, -

- whlte dhlldren 1n the same communlty Ln prlvate schoor~' The .
e o ¥ ; ‘\ 3
’ attltudes towards.blhcks of whlte chlldren grades three . N "

' -.‘: »

r—r - .
. ; A' '

. through six 1n this prosperous communlty are generaly posgflve. .
" - ——————— / 1 2 A . “
. For the prlvate school sample, att1tude is pos1thvely o ;

- A
v
~ £l 4 N N

P .~ correlated with. playmate cholce. Playmate cholce and sex are

3 ¢ - .

- related. Privite’ school g1rls name more black playmates‘ ‘ .8 S
. . .
o /dmong the chlldren they play with the most than do pr1vate

. SChool boys. In both the publlc andrprlvate school . groups, . .
Va [N . . -
sex and att1tude are related‘ glrls having more. p031t;ve ‘

& - attltudes towards blacks than boys. The correlations hold’

: true for more~1tems for  the pr1vate school chlldren than for . -

. -

%

the public school chlldren. There is 1nd1catlon that some

of the chlldren in the communlty studled are not clear about .
. -) " ~ 3 -‘..% )

who is..black and who is whlte. .o, T

- ¢ Mos{ of the wh1te chlldren in the communlty play with - . .
. - \ .

black chlldren and v1s1t the1r homes. There .is no dlfference

between the two grbups in tth regard Publ;c school o C -

L4 .
- -

children are more llkely to 1nv1te black chlldren to their i T ¢

- - - -

pdrtles and go ‘to the partles of black childpen. They also'

-t .tend to® play closer to home and ndme more black playmates.

L 4
= — 4
. . [~ SR,

S
= * i 5 ° " * ‘o




o more llkely to experlence mlnorlty feellngs of loss of

I

'likely.te accept white\children

although close frlendshlps continue. . .

. racially mixed\communlty vary widely! - e

Whlle most of the phbllc school chlldren ang repovted to

+

have few rac1a1 dlfflcultles, publlc sch061 chlldren ére
{ %

-,’ .

1dentrty aﬁh 1solaxlon. Tney are more llkely to assume

-

black speech patterns and mannerlsms. They are also more . »

“likely to experlence prejudlce agalnst whltes. The- parents‘

. ' >

of‘public sch901 ch}ldren-percelve that black peers aré less

g |
.as frlends after fourtﬁ/érade,

.
- . - .
.~ f

-

- . 8

- A w1de'rdnge of experlences have been descrlbed which

LI -~

Al .

the perceptlons of white’ parents in Ihe same .
»
childrenfs adaptations to” 1living in a
. i . -

-
> e ox

ks “ -

1ndlcatg that

communlty about thelr

. -

&%




o ‘ The white Jhlldren studled in grades threc through six _who, 11ve

-=-’in this interra01al communlty tend to percelve blacks as hard worklng, .

o CHAPTER V. . .« - - . . :

(YN - ’
' . - N

. SUMMARY AND CONCLUSIONS

- . v -
€=~ 4

Prv— N
"y
. *

4

-

- honest, | 1ntell1gent, good nelghbors, wérthwh11e€tompan10ns~and teachers'

who deserve college education-and to aaglre to the Pre51dency of the

¢ -
. . T o
s +

United States. . . DN e :

’ .
N -

b

‘ . , Accounting for .Attitude

The childrén's attitudes tpward blacks are probablyilnfluenced by
s N . ] . L .
their.parentg' prointegration stance, They are from famlbles of hlgh R

- . '

SOCLal status whlch has been found to correldte highl§ with positive ‘,

attitudes tow~cd blecks. As shown 1n Table 13 appended 64.5 percent &

- . -
: \

of the families, forty of 51xty-two, fall in the hlghest social. class

., -
' o .

based-on oqcupatlon andﬂeducatlon. Twenty-nlne pércent, elghbeen "
- ~ i ° -
famllles, fall dinto. the second social class. Only four famillesd 6 5 o

¢

+ percent, fall below the second highest 5001a1 class., Tpe literature

3 P .

is cleer ﬁhagfghose who are better educated and more prosperous.tend‘ )

- ~ .
w

. e - .
to have more p051t1ve attltudea oward mlnorngy groupsa . - P

The attitudes of children tend to- correlate haghl§°W1th "those Qf .

) b e /I

- =
.
'

ERIC™ {,

o !
” .

> LJ'& ' LT

thq;r parents accordlng to Ehrllch, as cited” %¢ the 11terature review, - .
s R M - 3

(74
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Sixty-one of the eighty+three children, 73.5 percent, come from families’

- - »

C - &
~- who naged racial integration among the first four reasons why they moved

. ' - - R |

into the community. o ’ - ’

. PR B -
= - e - -
-

;There were two items on which the response .mean fell below three
o [ 4 ) L3

. points, the second most p051t1ve position. These items were’"They often

- -

: ,hurt other people's feelings,' mean 2,976, standard deviation Q62, and
&

"] would be willing to marry one of them whén I grow up, '-mean 2, 537,
P P

- - sta1dard dev1at10n 1 135, These items also showed " the most“var1ab111ty

.. o

of response scores, It Wbuld be intergsting to know if reluctance to

N

LR +
. marry a black person implies anti-black feeling or own group preference.
. . ¢
+ . " The Jewish child who prefers to marry a Jew or the Italfan.child who
~ - F ae A
prerers an Italian nate may-view blacks as unsuitable for these, reasons.

. - This may be a su1tab1e topic ‘for future res~arch The response to "They

[

. P ;often hurt other pedple’ s feellngs" may indicate the perceptlon that

whltes are the out group. it should be roted that the mean on «this

*o

. item is.beﬁween the mostly agree and; the mostly dlsagree p051t10n.

’

: ~ There was no statistlcally 51gn1f1cant difference 1n attitude
. 8 . . :
T between the white private school and white public school children.
- 3 ‘ qa M )

It may ‘be that living in a racially mixed community is as much a marginal

- ’ -

. e . c1a” 3o oy . . .
e ok Jtatus for e white child-as being a racial minority in a school,

: ’ f » -

- B & i .
’ ’6} -
- . ? . *
-
e * . . x s !
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- . Boys and Girls

- ,
< 13
’

- 4+

The” trénd of the literature according to St. John is for boys to
become more 1n group in a Tminority 51tuat10n. Based on the children’s

self report of the four-children they play with the most, this
= r

relationship does not hold in this study. There was no correlation .

between sex and playmate choice for the white public school children
2 - " .

who are a minority group in their school. There was a moderate

correlation between sex and playmate choice among the private school -

children, none of whom attend majority black schools. Girls named

- moré€ black playmaces. The private school chlldren attend schools” which

range fron one hundred percent white to about sixty percent whlte. . .

=

Girls have the most positive attitudes toward*Biacks than boys.'
There” were many more statlstlcally 51gn jcant items tested for sex
difference for the private. school than for the public schooi group.
’ when white children of nlgh social clase ﬁxom prointegration families
o -

are minority children .in a schoo‘ with black chlldren of like soc1al

class, .it may be-that the sex differences in attitude and interactionms
-7 -

”»

- - tend to wash out. -The reasons for these findings in this study aré not
clear. The fore black playmates a-private school child named, the more

positive wcre hlS atthudes toward blacks., This tends to support the s

‘ equal status contact hypothesis as do the generally p051t1ve

LT * T i ? T i e
attitudes.for the group as a whole. Sex and playmate choice are clearly

a

important?variables, but they -account for thirty percent of less of

.

v
iy
Y,
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: the variance in attitude. Other varlables need to be studied; s
-3 * - - *
especially the relationship betweer personallty and attztude. - ! : -
: . Friendships . ’ T .

There are many intimate friendships between black and white

.chlldr%? in the-community studied, Most children play'with black children ..

- -

and visit Eheir homes. It may be that close frlendshlps are more likely

-among children who attend the publlc school as publlc school children
are more likély to attend ths_partles of black children and invite
LS :
black ohiIQ%en to their parties as compared to the private school

children., The interviews certainly left this impression. Children in

« th&community- public school are more likely to play close to home. These

=3 . .
findings are not surprising as the public school children have more

5 opoortunity to know black children in the community and less daily contact .
- }} - - -
< -

with children far from it.
b2 These and all other conclusions are based on the population of
~ white public school children, grades: three through six, in the community.

The‘prlvate school sample is a ‘biased one as it was not possible to

determine the complete population and twelve children 1n the appropriate T
b N

. grade . or their parents refused to participate. ;

LA , -
‘ : Interrac1a1 Living - &

- - »

-

The question of the contribution ‘made by the exoerienee of _ : .

living in an interracial- community” where blacks and whites are equally

prosperous to attitude formation and {fhteraction patterns can be answered -

rs

here only in a specu]atlve way. This researcﬁer could find no récent

- N . .
.
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*

" studies on white children in interracial communities where blacks and

-
>

< g whltes are equally prosperous of where white children are in the minority,.

except for a study in progress by Gretchen E Schéfft.1 The studv was

3

. - not included in the literature review because it was only lately

rece1ved by the researcher, . : 2 !

Schafft studied white children in minority status in their public

>

school in Greentrees, a-community adjacent to the one stqued in this

paper. She found that the white 'children were socially séparate,
although they may have sometimes had congenial relations with black

ildren in s'hool The average soc1al class of Creentrees accordlng

. to the 1970 census was considerably lower than that of the community
> . B
- studied here, Median income for all famlllgs in Greentrees was+$12,792,

b

for blacks $14,156 as compared to 521,129 for all races and $20, 788
for blaéks in the community'studied in this paper, . Median years of

educatzon in Greentrees was 12,5 years for all races and for blacks. ”

+ .
-

In the communlty studled here, median years of education forall races

was 14,6 yeats, for- blacks 15.9 years., Schafft's impression is that
. . ~
white parents of public schdol children are better educated than black .

. ¥

«

R 1Gretcheé £, Schafft; "Together Yet Separate: Territoriality
Among White Children in Predominantly Black Classrooms," papexr presented
. 12 2 to 6, 1975, at the Ameiican .Anthropological Association in San

" Francisco, Calzﬁornza. =
Lo . - - ,
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O " parents of public school children in Greentrees. .Schafft states that
- k4 T ¥

z

ercent of the white public school familie$ in Greentrees cliose

minety p

an interracial
’l? =

e white parents

to more there because of their interest in living in

community. In this respect they are like most of th

P T 1n this study. The Greentrees ch11dren studied- are white gublic- school

T ;thiidrgn:who are a-mlnorlty in thelr schopl as are, the white pub11c
* ve . R

— <chool children studied here. The Greentrees community was 63.6 percent
’ -

-

-

in the communlty .

black in 1970 compared to forty-nine percent black

’ - studied here. T %
- >

-~

eentrees are socially

.. . 7 Schafft found that the white children in Gr

very separate from their black classmates and restricted in their use

-

The question of the-use of -school

of school and neighborhood spacé.

” ' and neighborhood space was not spec1f1ca11y studied here. The findihgs

e findirgs of sthis study.

on extreme social separatlon are contrary to th

*

’ ) Schafft did an observational study. In thlS study, parents

i S
perceptions are used to look at children's jnteractions., There are :

real differences. betyeen parental perceptigns and actual inter-

some
T 7 action patterns. JHowever, in the casehofuchxldren“hggween the ages of

t and twelve,*pérents are likély to know with whom their chiIdien

eigh
T play, -at whose house they sleep, ‘which chrldren;join“thetfamily dinner
! and other éctivitigs. Moreover, the race of thldren named as most

frequent playmates seemed to ccrre5pond to parents' perceptioni$ of
* . 3

interacial contact,  The publlc and prlvate school children studied

-

| 143 - |
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e

»

here have

The

~

community

a great deal of social contact with<black children.

-
= -~ -

difference in social class between Greentrees and the

- e

studied for this paper may account for the difference in the

P - -
R «,

experiences of the two sets of children. The issues raised-by the .

disparity in findings between these two studies merit further research.

-

_ The data oh.parental perception of children'; adaptations was .

- - -
s

gathered for two reasons. Interracial communities can be better
i 3

v g

encouraged if it is possible to understand the concerns of parents and

b rs . - i - . * - L ®

" to share the gxperienceé of pargnts in the community with others gh&
might live in similar communities. Secondly, the questiongaire'gas

h

-

written as a survey tool because so little is known. about white’ .-

£ . -
- - %

children in interracdial communities. Further resedrch might focus on -

B " . ] - . *

vwhite children in a variety of,interracial settings. The -understanding
of parent's;assessment of their child's experiences, and thereby their

¢ .

willingness®to remain in an interracial community, is important, It

is essential to control for social class in order to differentiate

# .
-
]

batween the effect-of social class and racial’ variables. .
; $S ¢ .

hd r

The main difference seen between the public school. children who

. »

are a minority in their school and the pribate school children who are

not was in their adaptations to bLachqgl;urg as,perceived by their

parents. The white-private school child may spéend a lot of his social
time with black chlldren, but may never experience mlnorlty status,

I
If he prefers, he may be able to_ av01d soc1a1 contact with blacks

e .

ARY
.
.

-




-

-

>

-

-
e 2

. 110 -

s

completely, depending on the racial composition of his private school.

- -

Many white public school children assume black speech patters and manner-

-* isms while at play, as predicted by differential association theory.

- - v -
These seem tc be the community norm for play, much as children at

- another time spoke pig Latin, It is interesting that black and white

children teog to speak standard English in more formal settings: This
7 - oL
probably happens becausé those speaking standard English are more

-~
—

rewarded in the latger society.

- -

Most white public school parénts perceive race as_a-limited
factor it their ch11dren ‘s lives and often had d1ff1cu1ty separatlng

the racial from other factors in their perceptlon of the1r children's
<

~

adaptatlon.

Some ch11dren are reported to have experlences analagous to those

“of black children when, they are a m1nor1ty in a school. Two families
= - % . -
report their children wish ‘they were black, . Other families report

e

iessfpervasive identity loss. Some children suffer situational ioss

- -

of self esteem, notably around phy51cal act1V1t1es. They'feEP'black
children der1de them at gym, on the playgrdund, or while, they are

dancing. It is very striking that parents report that their children's
jes tend to be Wlth black glrls, not boys. ThlS f1nd1ng Ais

-

diffic

consistent with St. John's report that studies show black glrls have .

less favorable attitudes, ‘toward whltes than do black boys.2

Ed -

=
.

2Nancy H. St. John, School Desegregatlon (John Wlley & Sons,
‘New York, 1975), p. 78.
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Singer found such to be the case in her study of fifth grade children.,3

The children and parents who described social difficulties complained

that black children did not like them, not vice vearsa.

i -

Based on the statements of some of the children in'the.study and

3

those of the parents, it scems that some children are mnever called

L d
¥

racial names. Some are, but respond by being offensive in ‘turn, Some
L 4

-are called racial names and suffer great pain from this and feel picked

on because of their race. It may be that racial name calling is part

-

7 of the tendency of children to try to find ways to get power over

-
p

another child by making him angr%:lsWhen the words either do not anger*

or cause an unpleasant résponse,"he behavio¥ stops.

«

Some children may need help from teachers and school adminis-

R

tration in coping with their minority status+ It may requ1re a new

*

" mind set to recognize that white children may ekperience the same __

‘ difficulties black children sometimes do when they are in the minority.

No child was described as isolated because of racial reasons, The

- 2

relationship of personality factors to adaptation to minority status.

z

would be an impbrtant area«of~potential,study., ’ AR

3

. -
-

T 3Doroth);' Singer, "Interracidl Attitudes of Negro and White S5th
Grade Children in Segregated and Unsegregated Schools -(Doctoral-— -
Dissertation, Teachers Coliege, Columbra University, 1966). -

r4 N . : ! ./

A
<

.
& - . AR
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Around fifth grade, perhaps a little soonery the parents perceive’
. . - M ’ . . . %

o - that the children begin to separate a little along facial linés. This
group separatlon seems to occur even for children whose best fr1ends .

are in the main black. Many parents comnented that.tho racial divisions

-

»

they saw were ak1n to the Jewish-gentile, Italian-Irish and other
d1V151ons they themselves exper1enced as chlldren. With the onset of
- preadolescence, children become ‘more concerned a out and 1nvolved in’

their social group. Who is a part of that group and who is not
- becomes central., The basis for inclusion and exclusion probably varies
somewhat from commﬁnity'to community., but ethnic and religious

- groupings-are probably a common bas1s throughout the United States.
‘. In the community studzed, blackness is an 1mportant focus of

identity fo;mation. The white children do not have a comparable focus
- . - . P
as they come from many ethn1c groups and being white does not, in this

v
7 -

community, seem to be much of a focus for identity formatlon. Perhaps

.- - ‘there is a sense among some of the childred that tHey_are the out group
- (: in the community. This may account for the trend to agree with the
\\\\ ° - 5
o © statement that blacks often hurt other people’s feellngs.

A, N °

The'data wh1ch implies -a tendency toward racial separatlon around

-

-

f1£th grade is cons1stent with other studies. Criswell found that white

— e = RS « U — -
e - - - o i

s children choSe blacks less frequently on. soc10metr1c tests after fifth

@ e

grade. Allport sbqted that Tourth grade is the stage of ‘total rejection-
N ’ .

é

-
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-
*

.of the out grotp. Perhaps‘blaékﬁchildren when, in the majority tend to

reject white children around this age. This study does not confirm the

Trejection of;blacks by white children around fourth 'grade. There yére

-

*

..no inverse coirelations between age or grade and attitude, The'question

of group formatign in interracial communities during fifth grade may be

» 1"

a fruitful one for further investigation.

Perhaps the most startling and unexpected finding of this study
k'] .

a

was that the white children in the community are not clear about who

-~

is black and who is white. The extent to which this is true is not
-, known because the-question was not part of the research‘déSign and’

discovered*accidently. The literature is Very clear that children

-
L

perceive race accurately around five years of age. "The children tend

-

to describe blacks as"‘tan, dark tan, brown or dark brown. “Two- tdn

] »

chilldren were identified as white, A white skinned child who has a

“
- s ., . PR ¢

black father was described as white,’ Children in the community may’
not share the American standard that he who has a known black ancestor
is black, Several children described tan children as white. One child

thought Teddy Roosevelt was black another that Jews are half black

}’ -
half Whlte” These children may show confusion about racial identifi-~

>

-

"~ cation because the community'shows all thé'ahbiguities of thegAmerican

racial situation in people whe call themselves black, but range in color -

LY .

. 4 %
through every hue from white to- darK brown. In this community, race

may not be as salient an issue for children. as in other places in the

. - ¢
- . A “
-




v- - " . df i" < "‘b l 5
country and -thus the mot1vatzon to learn early to label people racially
is lessered. ™ o v - .

: - P

S .

Limitations
z —_—_— . N
\ - - -
;Lt is important to temember that the public school sample is the .

-4

< -entire populatlon of whité public schoo® children in the community in-'l
grades thiree through six, The prlvate school sample is not the populatzon.

At least-one private school child was not inc%uded because he was‘dls- -

- »

covered after the study was. finished, There may have been more. The-

-

parents of at least eleven white children in private s~hools in the
apoiopriate grades refused to-participate} One private school child -

refused to participate. These twelve children are about one-quarter of
- - - A N
the potential white private school population, Thus, the private

school samol is a ‘biased one and the d1rectzon -0f .the b1as can only
P | )

be speculated on.  From their. reasons for refusal, it seems that as a

gioup they may be less concerned with or curious about the effect on

white children to interracial 11v1ng. This assumption seems partic- .

ularly va11d for those families who said they- were too busy. This: group
» ¢

of children may have-very, limited contact with black children, espec1ally

-

those children wﬁo attend almost totally white schools. At least one

“ -

5 T . - -8

family stated that thear experzences were SO negatzve that they did not
g - o

want to discuss them."” . .

Because the study is not a random sampling of white children in

interracial communities, its results cannot be generalized easily to

*
S

“all .such communities. The study does show, however, that blacks and

-

“«
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‘whites can live amicably together. ‘ . .

1 L ¢

e, * Suggestions for Further Research

*

It is hbbed that this study will stimulate further research on the

white' Chlld in interracial commun1t1es and in 51tya tions in which he is

=
> " 2

a mznorlty. .The study of personallty ractors as they relatg to adaptation

s
b

- i may prOV1de much 1nformat10n that can be used to foster healthy

—~—
- 1a:‘

T

adaptatisns, espeC1ally in the wh1te m1norLty ch11d Perm1551on for
observatlonal studies might be arranged through Natlonal Nelghbors or
3

approprlate school systems, It is clear from thls study that parents

’

T in self consglously interracial cgnmunities‘are most willing to partic-
. - N . s
. - M % *
ipate in such research, . . ,
o Further research is needed to eXplore the relatlonshlp between ¢

E t

» ¢ sex and racia1 attitude. Is it un1versally true that white boys and

) hlack glrls-have the least p051t1ve att1tudes toward the other group?

4 2

_ What are the. important var1ables a55001ated_W1th this? In communities

s

which are self consciously ‘integrated, does minority status tend  to wash ,™

- »

- this difference out for white children? , If so, thg

.
*

Perhaps the most interesting question raised by this .study for

future research is whether the experience in this community indicates

. . that there is a tendency for black-white relations to take on the
- M N , . i
character of relations between other ethnic groups in this country.

- »
. ’
.
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s

" homogeneity in social'class “for blacks and” whites is 1mportant in

. predicting the success of intefracralfccmmgnitiesa“

close, intetracial fr1endsh1ps.

‘to-a racial category.

.- ’ 116 )

] .
-

More information is also needed on theidifferences‘oﬁ quality and
quantity of time white childrén in snterracial communities spénd with
black children. T 4 ’ <o -

-
%

: ‘ Summary of Mafor Findings

-

A The_EEEﬁﬁﬁity“studxed—demonstrates that blacks andowhltes can

-~

.

live together'amicably when both groups are present in about equal

numbets- The chlldren go to school and play together. The wh1te

children percelve blacks as worthwhlle peOple. It may be that

v
¥ v

= -

6 - -~ . 2
A -
Some white children do experience difficulties similar to those

v F . . .
* of black chlldren when they are among white children who are a minority’

R

group at the-public school. The publlc school chlldren are also <ot

llkely to assume black speech patterns and‘mannérisms and to.show - -

rl

other eV1dence of want1ng to. be part of the larger black group.

“There is ev1dence 1n this study that race 1s.less 1mportant 1n

. ’

thls community than elsewhere in the Un1ted States. There are many .

Some of the chlldren are not concerned
- . ® ‘" / 4
. Ve

enough about who is black and. who is white to "learn to assign everyone

Groups formed on a racial bagis in this community

<

may have the character of ethnic divisioens which are common to our
. . ,C , ,-’. .

s

.

country ‘in general. ) . J
v

° It may be that.black and white children raised in communities like :

.

this one.will be the® ones who begin to work out solutions’ to the ' ‘
§ . * . .
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“ -APPENDIX A
-Washington, D.C.
.. September 23, 1975

Dear National Neighbor: )

o -

- - -

2 . - }
I am your neighbor inWashington, D..C.“and am writing you

of our mutal- interest in fostering interracial living. .

-

because

My .master of social work thesis (NCSSS, Catholic University,

" Washington, D. C.) “concerns -the racial attitudes and
_ interactions of the white childten in part “of the North
, <. Washington Neighbors,, Inc. -area. . .

& =

As there is little in the literature on white.children in racially
mixed neighborhoods, ’anyth'ing you could add might -contribute

substantially .to the pool of ‘knbwledge.

T wonder if you have any

infirmation on the effect of §nterracial living on the white

childten ‘in.your area. S )

»

f am- interested :in any {nformation You might have.' -Particularly,
. T would like to know,_ about the attitudes of the white children
toward blacks. If some, of your schools- are predominantly black, .

‘-

.~ minority status in those schools. - y

1f no-data have been collected in iou‘f““cqmnunig:y, perhaps you will !

q_nswei'the following duestions.

do you have any information on the white childrents adaptation to

" ]. Wwhat grades are included in the elementary schools in

o your area, e.g., kindergarten threagh 64

; . - .
2. What'is the approximate racial composition .of the
elementary schools in your -area?, v .
‘ . 1

3, - How many ‘oredominately black elementary . schools
+ are .t.herlin your community? -,

. 4 What is d

- in each school?
In anticipation of your, prompt reply, I remain 7.
b ’ ’ w:.{'

’ § . .

Sincerely,’

=

T

i - wf . B
‘ .
A - -~
- .

i -
“
3 .

1 through 8, etc.

-

-

e approximate white population, by pescentage

- Barbara Libarkin (Mrs.)

-

N
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- \
APPENDIX B - o
Informed Consent

- i » .

This research project will be my thesis for a master's degree
in social work from Catholic University. .I will ask your child to
answer several short’ questionnaires. This will take about 1%). minutes.
I will ask you about your child's experiences in this neighborhood

which will take about 40 minutes. With your i?ermiséion, I will tape
- < . . Y

our conversation. - -

-~

r
All information is strictly confidential. @,,names or other
identifying information will bé ised nor will information on a
specific child be released. A copy of the final

. . ~ .
available to any’participant who is, interested. L -~ .

thesis will be

Barbara Libarkin -

»

-




Identifying number
Identifying number

1..

2.

8.

9.

10.
‘1.

12.
13.

14.

‘They are good neighbors. .
agree mostly agree mostly disagree disagree

e

Grade

please write the first names of the Four
children you play with the most. -
F . -

They work hard - )
agree .mostly agree mostly disagree disagree

=

They make good teachers. -
agree mostly agree mostly disagree -disagree ’

I would like to live next door to them
agree mostly agree’ mostly disagree disagree

It is easy to be friends with them.
agree . mostly agree mostly disagree disagree

1 would like to have them come to eat at .
my house, - | . ‘
agree mostly agree mostly disagree disagree -

They often hurt other people's feelings.
agree mostly agree mostly disagree disagree

I.would be will to marry one of them when I

grow up.
agree mostly agree mostly disagree disagree

I would like to be in a club or on a team
with them. .
agree mostly agree mostly disagree disagree

They are honest.

agree mostly agrée mostly disagree disagree

125
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15.

le.~

17'

" .18,

19.

20."

2]1.

22.

o

o
They have done a lot to help ‘our” country. -

ag;ee" mostly agree mostly disagree disagree”

I would not want to ask any of them to a party.

agree mostly agree mostly disagree disagree‘

I would like to go on a picnic with them.
agree wostly agree mostly disagree disagree
pd L

THey are ‘pret't,y dumb: :
agree mostly agree smostly disagree disagree

They get excited over little thingé. L.
agree "-mostly agre= mostly disagree disagree’

1 would 1ike‘ to have one for my teacher next
year. - .
agree mostly agree mostly disagree disagree

It is a waste of roney to send them to college.
agree mostly  agree mostly disagree disagree

I would likeé to see one of them get elected

president of the United States.
agree mostly agree mostly disagree disagree

126




APPENDIX D

7 Questionnaire

23. Pow far did father.go in school? * C (36)—

1 - High school graduate or less .
2 - Some college - .
3 - Bachelor's degree . .
4 - Bachelor's degree plus K
5 - Master's degree ’ ’
6 — Master'sdfjegree plus

o 7 - Doctorate

24. What is. father's occypation? S (27) —
T ’ 1- Highe:'mecutives of .la;rge concerns,” = 7
o« t proprietors, major professionals

2 — Business managers, proprietors of medium
- sized businesses, lesser professionals

3 - Administrative personnel; owners small

) businesses, minor professionals

4 - Clerical & Sales workers, technicians, -

owners of little businesses
: 5 - Skilled manual employees .
& . 6 — Machine operators, semi-skilled employees
7 - Unskilled employees ‘

st

25. How faf @id mother go in school? - (28) : '
’ See 23 above _
26. what is mother™s occupation? (29)

See 24 above -

127 , 1
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g
- *

How long have you lived in this qeighborhood? (30)
1 - 1 year-or less
T 2 - 2 years ' - -
3 — 3 years . N
4 - 4 years -
5 — 5 years -
6 — 6 years
7 —- 7 years
8 — 8 years
9 ~ 9.years or more

28a.

28B.

28C.

pid you ever live in a racially mixed neighborhood (31)
before you moved here? ;

1-M . : o
2 - Yes ) _ ’ .

where was the last interracial neighborhood in (32} _

which you lived before you moved here? How long
did you live there? . : .
- . e

See 27 above

What was the racial composition of the neig_hbor-‘\"\ (33)

) hood? .

28D.

-3

1 - less than 20% fon-white, both parents -
5 -~ 20% to 50%inon-white, both parents

"3 — over 50% noh-white, both parents

4 - less than 20% non-white, father only
5 — 20% to 50% non-white, father only

6 — over 50% non-white, father only

7 — 20% to 50% non-white, mother only ’

"8 — 20% to 50% non-white, mother-only

g — over 50% non-white, mother only

vhat were the economic characteristics of the . ~(3'4)
blacks (orientials, chicanos, ‘etc.) and whites?

] — similar for both racés .
2 - whites were more prosperous than blacks
3 — blacks were more prosperous than whites

-

~%




28E.

29B.

29C.

"29D.

30B.

30C.

30D.

124 \

D1d you have interracial expenences
- outside- the neighorhoods in which yod
lived bofore you moved here? -

1 — -

2~ father &/or mother attended racially
mixed school .

3 — father §/0r mother active in civil
rights'movement, volunteer or employed

4 ~ father &/or mother employed’ in non-civil
rights interracial settmg .

5 - Other :

How 1long did you live in the mterrac1al
neighborhood you lived in before "the one

you just told me about? - e

See 27 above "
vhat was the racial composulon of the ~
ne1ghbox:hood’> )

See 28C above

that were the economlc character:lstlcs of the

blacks (orientals, éfucanos, etc.) and whites?

See 2‘8D above - ' ' ; -

pid you live in an interracial neighborhood
before that?

See 27 above, e

what was the racial composition of the
neighborhood?

See 28C "‘above

What were the economlc r'haracterlstlcs of the
blacks (orlentals, chlcanos, etc.). and whites?

See 28D above

¢
-~ .':6 S

T (39)

(35)

" (36)

(37) .

(38).

(40 -

(41)

noos

. 7




30E.

. gefore that?

125

Did you live in an 1ntefrac1a1 nelghborhood

~

1 - No
2 - Yes . ‘

31A. Why did you move here? Did you see the Neighbors,

Inc. ad or otherwise learn of Neighbors, Inc.?

.1 - No
2 - Yes
Main Reason - _ .

31B.

31C.

=

1~ Cléy living, includes convenient public
transportation, close to downtovm, populatlon
mixed for age i -

2 - Racial integration - . -

3 -~ Physically attractive area

4 - Housing cheaper than elsewhere for -
comparable housing

5 - To be with people alike nolitically

6 —<Tolerance of individual differences

7 ~ Sense of community

8 - Resident before blacks moved 1nto area
9 - Othér .

Second reason

See 31B above

31D, Third reason

31E.

32.

See 31B above

Fourth reason
See 31B above

Do most of your family activity take place in
the neighborhood or elsewhere? This questlon

(44)

(45

(40)

(47)
(48)

(49

L 90 -

includes church, club and bG"lal visiting activities.

w1 — Less thap half in the neighboshood

o
«

2 - Half in the neighborhocd; half out
3 -~ More than half in the neighborhood

© 130
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[ 2]

126 ‘ L

How would: you rate your-child's academic . (51)

progress?

1- Good, neither because of, nor splte -of school
2 - Good, begause of school ;

3 - Good, in speite of school

4 - Aequate, neither because of, nor in spite of school

-

~ 5,~ Adequate, because of -school

34AJ

348,

6 - Adequate, in spite of school

7~ Poor, neither because of, nor in splte of: school
8 - Poor, bécause of school

9 ~ Poor; in spite of school

:Jow would you describe your Chlld's social . (52)

sn:uauon” .- £
L3

1l- Has many ‘playmates, black and white

2 - Plays almost exclusively with.many whites

3 - Plays almost exclusively with many blacks

4 ~ Plays with-a few children, black and whlte

5 — Plays with a few children, mainly white / .-

6 — Plays with a few children, mainly black’

7 - Isolated, rarely plays with other children

%

Does your child visit black -homes? Does he some: (53)
times -eat at the homes vof :black children?

1 - .Does not visit black homes = .
2, - Visits black hones, but does. not eat there

* 3 —Visits and-eats in black homes

-4 - visits and is visited by blacks. The children

eat in eath other homes.

5 - Visits and is visited by blacks 4 )
6, — Blacks visit home of child, who does not visit ’
black homes

7 - bon't know

4

.

¥ sl

¥

N
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34C. Does your child invite blacks to parties?
Is he invited to parties by blacks?

1 - Does not 1nv1te .blacks to part1es and 1s
- not "invied to partles by blacks -

2 - Invites blacks and is invited to parties
by blacks

3 - Invites blacks, but is not invited to
parties. by blacks )

4 - Does not invite blacks, but is invited to
parties by ‘blacks

5 — Neither gives nor attends parties

6 — Don't know -

34D. How close do most of your child's playmates- 11ve°

1 - Within 2 blocks :

2 - Withjn 1/2 mile, -~ = .
3 - Within.a mile

4 — Further than 1 mile

£

34E.. Was his social situation different in the pdst

1- .
Played with more children, black and white
3 - Played with more black children

4 - Played with more white childre

5 = Played with fewer children, black and white
6 = Played with fewer white children .
7 — Played w1th fewer black chlldren

34F. Vould you describe your child as generally active
or generally quite?

N
2 - Active .
3 -fmggctlve and qu1et
_ , X
N
;5 . - \
L. 132

(54)

(55)

(56)

2

(57)
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34G. Ioes your ‘child act differen'tl:ly in a black U ) P
group than in a white one? - .

~ > .7

. ] - No )
‘ 4 2 - Speech changes ' )
3 ~ Mannerisms -change T . . : "]
4 - Speech and mannerisms change
5 - Black spéech patters and mannerisms always present
6 - Other’ o ’ )
35. what effect, if any; does living in-a racially " (59) :
‘mixed neighborhood (and attending a majority .
black school) have on your child? '

1 - None’ ‘ - (60)
- .- 2 - Greater racial tolerance
3 - Less racial tolerance
4 -~ Greater racial awareness . (61) . ..
5 — Exposed to prejudice against whites - ’ ’
* 6 - Has become-bicultural A
7 - Negative effect .on self esteem
8 - Positive effect on self esteem
9 - Other

(62).

e

bl

36. If you .could change tk racial- composition of the (63)
neighborhood (or Shepherd School), would you? :

. 1 - No . -
" 2 -~ Vhiter . N
3 ~ Blacker

4 - vhiter school, no change in neighborhood .
~ 37. ‘(For private school children only) Did your child  (64) __
o . ever attend Shepherd School? Why did you withdraw '
him? P . )

1-No" . (65)
.. 2 - Academic difficulties -
S 3 - Racial diffi¢ulties - . o on
- 4 - Social difficulties )
5 — Shepherd ‘was adequate, but. priviate school better
6 — Kindergarten onl . , :
7- - Othér g . ' ) s ’ 1O

. © . 133
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Is there anything about your child's experience in inter-
racial 1living that we haven't talked about which you would
like to share with me? *

Code into above categories.
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TABLE 10 )
rl 3 *

- * RACIAL COMPOSITION OF THE COVIMUNITY PUBLIC ELEMEIN’RRY
> . SCHOOL GRADES 1 TO 6 OCTOBER 1971 ?!)1975 INCLUSIVE

1971* 1972* 1973 1974 1975

»

o . TOTAL . 492 - . 435 — - 401 7407 381

BLACK 353 342- 321., 321 . 310 , ’ T
-, (BLACK OR : “ g ) o
- NEGRO) ) - ‘

"OTHERS =~ - '~ 139 93 68 .. 79 . 66

(WHITE OR : .. -

CAUCASIAN) S >

(EISPANIC) - . S : E

1 ASIANS : .7 . 2 1 ‘

(ORIMIAL : Ae‘ ¥ . : »

OR PACIFIC- : , , -
ISLANDER) - . . ) oo 9

AMERICAN e 1 0 1
INDIAN . _ ) s

(AMERICAN ‘ _
INDIAN OR 4 ' , , -
ALASKAN , x . T
NATIVE) : ' : : -

. | OmEROR 26%, 218 S ey .17
g o] vmrre as a S
’ pzm.orfff . .

T B
4

" *puring 1971 and 1972, racial categorles included only black
and others. o
1 . ’ . ) ) ]
Categories in parentheseés used in 1975. ) IR -

i
.
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TABLE 11 " : . ,

i RACIAL COMPOSITIN OF THE\DISTRICT OF COLUMBIA SCHOOL SYSTEM
" GRADES 1 'IO 6, OCTOBER 1974 AND SEPI'EMBER 1975

g
-

SR -/ ' 1375

" TOTAL - .. 62,988 59,723 -

BLACK T " 59,833 S 66,466
(BLACK OR S T L
. NEGRO) )

»  OTHERS : 2,339 - 2,422

(WHITE ORK . : , v
CAUCASTAN) ™ , : . :
. seanIsH < : 518 - 452 :

(HISPANIC) ' : : : . P .

o

A’élANs o : SN - -0
(ORIENTALS ' 292 37y - -

OR PACIFIG s ¢ o0 . . o
ISIANDERS) S S . .

I

INDIAN . S 6 - 12 . S
. - INDIAN OR ‘ . ~ L Lot

- " PERCENT OF R W “4.06%° ..

1 ) .




" OCCUPATIONAL STRUCTURE BY RACE* OF THE COMMUNITY
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TABLE 12

S

Totals are for em'i')lged men and women over 16 .

Py

£y

Total All Races Total Black Total Cther
2646 1440 . . 1206 -

' Total Black Other $Black  30Other -

(1) Profes-sional‘p & =
Kindred, Mana-. _ 1512 837 ° 675 _ 58.1  56.0,
gerial and - : T
Administrative . -’ -

*(2) Sles.and 658 298 360  20.7  29.8

/ Clerical ‘

(3). Craftsmen, Fore- . . - . R :
men & Kindred, 153 99 54 6.9 4.5
Operatives incl.

Transport . -

(4) Iaborers and 34 34 0 2.3 0.9

Farm Vorkets : e ]
y . ;

(5) Service Workers 289 172 117  12.0 9.7 :

. and Private . . o ,
_I:bu'sehold Workers 7649 1440 ” 1206 = 100620 100.0 /

*Based on 197{) ‘Census Block Statistics /o
.56 . < Black [ \ ) /

. , ’ S = - .
48 § other RSNNSNNNNY ’ / lg\ ’
’ . ' f/
40 N /
' . § VA
$ 32 \ —~ /
24 NN /
, N !
\ * - ~ \}o
16 § ‘ \ 7
< < 8 =2 \ 1/"
NEENE NN
0 B Nl . i X
(1) (2) “(3) 4 (5)
* -~ i }
N 137 3
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»TABLE 13 -
REFUSALS TO PARTICIPATE IN STUDY
. - . —
s Length-of
Type of Residence in v
Name Private School Community - - Reasons for Refusal
A Religious ' 17 years Study would be an invasion
. : of privacy. Family will )
not answer questions on
race or religion.
B Religious -14 years Mother has ‘too much
: feeling about blacks
who have hurt and
- : ] : harrassed her children. ) Lo
c - ) . . _ She feels family has -
' been .denied the benefits
-of the community.
C Secular 6 years Attitude scale might
. . have negative effect
’ by causing child to
become- tmduly race <
conscious.
] D . Religious 15 years ¢hild claimed to have ‘
I - . : been in two master's .
: v . : studies and does not
. want to participate in )
any more. )
_ E Religious . - 10 years Mother and children
’ - are too busy.
F Religious 9 years 5tudy might sensitize .
’ - : children to think
interracial living is
. - other than the norm. .
"G Religious ' 8 years Mother eager to partic- -
: ’ ipate.” Child. refused. :
. H Secular Ea . no data, " * Family is too busy to . T
_more than | participate.
8 years .
38 ' .




RESPONSES TO ATTITUDE SCALE BY ITEM
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TABLE 14

10.
l‘l *

12.

*No

-Statement

 They work hard.

They make good
teachers.

I would like to live
next door to them.

- It is easy to be

friends with them.

‘ I would like to have

them come to eat at my
house.

They are gdod neighbors.

They often hurt other, -
eople's feelings.

0* 1

9

~

2

12

T would be willing to 1 22 14

marry one of them when
I grow up.

I would like to be in
a clud or on a team
with them.

They are honest.

. They have done é lot

to help our country

I would not want to ask
any of them to a party.

response.

3
43
38

28

38

29

31L.-

34

26

26

50
27

16

44
35

41

47

36

43

-46
28"

20 °

52

29

50

67

Standard
Mean Deviation
3.337  .668 _
3.487 ~ .628 -
3.446  .737
3.277 .786
3.361  .774 )
3.470  .669
2.976  .962
2,537 " 1.135

A

3.566 509 T
3.265  .664
3.494  .739
3.807 397

)

¥

-~



17.

18.

135-
2
Statement o*x 1
I would like to go on 1
a picnic with them.
They are pretty dumb. 0
They get excited over 6

litte things.

I would like to have 1 2
one for my teacher
next year.

It is a waste of money” 0
to send them to college.

I would like to see one 3
of them get elected
President of the United
States.

-

Scaling Key: Items 1-6, 8-11, 13,0

16 and 18

- = .@

= Agree
Mostly Agree .
Mostly Disagrees

4
3
2
1 = Disagree

10

28

21
38

31

12

24

4

51

59

30

33

69

55

Standard
Mean Deviation
3.554- .630
3.675 .543
3.108 .870
3.305 .781
3.807 .454
3.578 .701

Items 7, 12, 14-15 and 17

N0 W
nnni

Disagrees
Mostly Disagree
Mostly Agree
Agree -

s

i,
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TABLE 15
- - SOCIAL CLASS OF PARTICIPATING FRMILIES*
/Class Public School Private School
‘I 21 19
IL 13 : 5
- I ‘ 2 o 0 o
( v -0 1
- v S 1 0
Total 37 .25
*Based on "Two-Factor Index of Social Position," Awust
) B, ‘Hollingshead, mimeographed. ’
v - . . « .
B 1] ) ~
£ \\—-/!
T . - | N ;
. ,, 141
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t

- . - TABLE 16
T, . PREVIOUS EXPERIENCES IN INTERRACIAL LIVING
. . - ° . -
Characteristics of . Number of previous experiences
the Community -1 2 3. B
‘Less than 20% non-white 19 1 5
-20-50% non-white 20 7 4
Over 50% non-white 25 10 6
Non-whites and whites 30%  10%* 3%
similar economically
‘Non-whites less 24%  22%% 11%*
prosperous than whites
Mean number of years in ~ 3.46 3,18 5. °

the community - ~
D <

£

-

*2 don't know fesponses -

#*x] dénit know response’ N

There were fifteen children in families where parents lived in

more than four interracial neighborhoods.

The mean number of years of residénce in the cémmunity studied
for children was 6.94 years, standard deviation 4.304, median

6.545. -
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TABLE 17

CHILDREN IN FAMILIES WITH PRIOR INTERRACIAL EXPERIENCE

>
e Y

-

Activity ) Number of Childre;n
Attended racially mixed 61 i-73.5%)

schooll ' , '

Worked for civil rights = ° 33 (39.8%)

organlzatlon or. actlve as
in voumteer civil rignts

Worked with blacks - 67 (80.7%)

Other ' 24 (28.9%)
1 . e o

From grammar school through college.” Generally whites
were thé majority group. .
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N TABLE 18

. REASONS FOR ENTERING COMMUNITY L,

. Rank of Reason

Reason ) -1 2 3 4 Total
City living . 15 34 15 5 69
Racial integration % 12 6 17 61
“Neighborhood: pretty 1 13 24 1u 56
To be with politically 6. o0 2.0 "2
like people .
Tolerance of individual - 0 0 1 1 2
differences’ :
Sense of conmmity < ' 1 2 5 3« 1i

5 w’ ¢ - ‘q>
Resident before racial 4 0 0 o0 4
change ’ -
Other ’ 15 9 12 8 44

Nineteen 6f thirty-seven public schoolﬁ'fémilies listed the
quality of the public.school as one of/their four main reasons
for moving into the Community.

-

144

2.

»
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TABLE 19

_FAMILY FREE TIME SPENT IN THE.COMMUNITY BY TYPE ?DF‘SCHéoL )

Public Private
More than half in the “17 (37.8%) 22 (57.9%)
comaunity .
’ Half in, half out 13 (28.9) 9 (23.78) .
Less than half in the .15 (33.3%), . - 7 (18.4%)-
community .

Chi-square analysis showed no statistically s1gn1f1cant
difference between the two groups.
TABLE 20

PARENTAL PERCEPTION OF SCHOOL'S ROLE IN CHILD'S PROGRESS

-

-

) v ¢ ' “publicw | Private 3 ,¢ v, T
Neutral = ©~ . 14 (3L.i%) 10 (26.3%) ”
Belps ‘ ‘ 25 (55.68) 28 (73.78%) - -
Hinders 6(13.33) . 0 -
Chi-square analys1s showed not statistically 51gn1f1cant )
difference between the two groups. B

L

.
s .
R N
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TABLE 21

USE(FC(}MJNITYSCH@LBYPRI‘JAEESCYKDLGRWPANDM

FOR LEAVING: (IF AFTER FIRST GRADE)

Rumber*
15 . Never attended community school
‘13 ' Kindergartén ohly reasons for
»  leaving S
0 Racial reasons
6 2 Acadenic réasons
4 Social reasons -
1 Public school adequate, private
’ . better’
5 ( Other

*Number is greater than private school -sample total as some .
parents gave more than:one reason for leaving the school.

= «
. ot

TABLE 227 ‘ ‘ .

>

DESIRED CHANGE IN RACTAL COMPOSITION .

pY
.

e

- ’

Number ‘ ©
41 (49.48) © : ' Mo change désired
T . 23 (27.7%) .. ¢ Wish comunity were more whites
19 (42:2%) Wish school were whiter (public
“ y 2 school group only) . ! '
_ Where ¢hildren lived in famjlies which wanted to change racial
hY composition, their families were most likely to want the school
or community, especially their immediate area, to be about 40%
white. /

" - ;
. K
t v : .
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